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■ ' . . FOREWORD * »'.. ' 

It 

^ Every counselor needs a. succinct, rel iable, "substantive source for 
updating knowledge in specific areas of interest. Available resources^-* 
hovftver, seem to be either too short to do much more than create awareness 
of new developments, or too long to allow 'tim$ for reading and digesting 
the contents. The CAPS Coun^selor Renewal Series is intended to fall some- 
where betweeft these two extremes— to provide highly focused publications 
on top-priority topics that r'equire an hour or so to ^ead but, we hope, 
nave^ the cai^acity td stimulate many hours of rfeflection. 

.A typical Renewal- prgvides a brief ovefview of the area, details 
trends and new developments, hnd provides specific procedures for utiliz- 
ing the' ideas and resources. Called "Renewals'* for their role in updating 

ft 

counselor sjctlls,, they are-equally -useful in introducing counselor^ to 
areas in which they desire to develop new competencies. 
• . The 1977 CAPS Counselor Renewal Series addresses four areas that 
counselors natton-wide have identified as treing of interest and importance 
as5ertiveness training, counseling for divorce, counseling women for noi^ 
traditional careers; and writing state plans to coordinate the delivery 
of guidance services. Irfe^ list these in no particular order; th^ ,last, 
although the type #f reader may differ, fs as critical to counselors and 
their fun'ctiooing as the first. ' • 

^ In the first monograph/ two r>yotJng CAPS^ staff members, Helen L. ^ 
Mamarchev and Marian P. Jensen, both oljpwhom exemplify asserti veness in 
its most positive sense,' cul led from the burgeoning literature on 



i assertion. training the most informative and usable resources, annot;ated 
and classified them according to a standard set of criteria, and created 
what we think is an origina> and immensely usefuT Resource Chart. At a 
glance, readers can pinpoint material targeted toward their specific needs 
needs that concern type of client, type df setting, type of content* film, 
book, pamphlet^ JDr whatever. The manuscript itself is liberally sprinkled 
with examples that translate the' principles of assertion into ^bel ievable 
reality. The result, we believe, efficiently condenses a large, unwieldy 

-•I 

number of resources into a readable^ infonmat ion-laden, succ4«ci<-and 

practical package 'that will excitei the reader's interest and motivate 

• ' ' . . ' • W " 

further exploration in this, challenging field. 

^ - ** * ' * - , 

Our survey scouts informed us that resources for teaching ^kllU in 
marriage counseling appear to readily available to counselors' but that ; 

material for counselors, who wish to be of help to divorcing individuals 

•■ ' i ■ ■ ' 

' is ^ingalarlyabsent. We weren't sure of the differ^ce, but our own 

search of the literature corroborated the peed; it also identified an 

author. Dr. Sheila Kessler, whose name is practically synonymous with 

divorce counseling.. She taught us the difference. Her ♦fine monograph 

presents a model for canducting divorce adjustment groups, with details* 

4bout format! technitiues, and preventive exercises for individuals experi 

encind th6 trauma of divorce. We have one caution for readers who wish 

to uttlize the model. The profound emotionalism of the issue requires an 

extremely sensitive leader, and such %oups should be organized only by 

persons who are highly trained* in facilitative skills. Wi4:h that out of 



the way, let us say that for experienced facilitators, the model can be 
used as is or easily adapted to their unique requirements. For those who 
are less confident about ttfeir ability to coitduct such groups, even just 
reading the mondgraph' will heighten awareness 6f the problems experienced 
by divorcing individuals and clarify areas in which counselors may wish 
to build- skills. , ^ ' 

^ One day soon women firepersons and civil engineers won't cause us to 
blink an eye, but right now we are still trying to break down attitudinal 
a'na occupational tjarriers in ourselves and in^the yo^ung women we counsel! 
Or. Caryl K. Smith, Dr. Walter S. Smith, and Dr. ;Kala M. Stroup^have* 
developed a program to help us do just that, and we contracted with them 
to share it with us. Th# monographgthat they prepared presents not one ^ 
but five altern^ive approaches Tron] which counselors may choose, to en- 
courage young women to enter nontraditional occupations. Zero-ing in on * 
-one of these methods, or combining them in whatever way seems appropriate* 
will provide'counselors with the theory, resources,- and activities they 
require tq respond to the needs of virtually any client grou|)7X^he anno- 
tated resource list, clas'jified for easy referral , is a-real/bonus that 
serves to extend the usefulness of an already highly pro^e^rlcal publica- 
tion. ' % ' ' * ^ 

' *The fourth Renewal had its- seed in a national conference we conducted 
this year for state ^upefvisors of guidance and other prominent guidance 
leaders., Dr. William J. Erpenbach, who had been ^/orking for some time on 
developing a State Plan 'for the State of Wisconsin, agreecj to prepare a 



inanuscript that would clarify questions about Federal legislation 'and 
present guidelines for those of us 4iho are or will be involved in develop— 
ing organized plans for. our own state. Much overlap and confusion now 
exist at the state lev^l in the delivery of guidance services, and we 
herald this |)ublication as one that is truly needed—especially since the • 
enactment of Public Law 94-482, legislation that my have mOre potential 
for affecting th^ future of guidance than any law heretofore enacted. 
Whether you are directly involved in' bringing order and cohesion to your 
state's coordination efforts or simply wish to become more "knowledgeable 
about the big picture in guidance, we think you will find this monograph 
a rich source of useful information. - ' ^ 

Great credit is due the authors for their work in preparing thfe mono- 
graphs accoirding to the broad, specifications cn^iginally outlfhed-by us, 
and later, to mo/e »datailj^d content'and editorial suggestions. Others, 
however, contributed to the publications'. We would like to thank . - 

Stephanie Gordon fpr creating the original illustrations for tte monograph 
covers.' And we wish to acknowledge the superior craftsmanship^of Pat 
^isner^'our typist, who cared as much as we did that the final product be\ 
as pdrfect as possible. 

The real wdrth.of a publication can only be judged by outcomes afforded 
the user, not by its^ format, by its' title, or by^the c$ire and effort ex- 



pended in, its- creations Reviewers and thpse who informally field-tested • 
the Renewals have reacted very favorab^'jtUo them, finding much of merit 
in what they have to.offer. This^respdnie has* made us optimi,stic tl^t 



those who rea^.Md use the rrtt^^iVaphs will profit inynew insights, refur- 
bish6d skiljs,' and challengMn^; i<|eas thSt ^xcite-expirimentationr^-Reirfeylial 
is a 'heady experience. We hope thes^ RSepewals win provide that for you* 

f5 .Garry- p.. Walz and Li bby-/ Benjamin 
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^' , ' PREFACE " . . "... V . . , * , 

* In the Jast 20 yeairs numerous Federal and' state" la^f^s riave been. ertatteiJ 
that 'support or otherwise affect school counselling ^and guidaJ^e program^.- 
As a_ result, \t here has Peer a. marked increase in numb^rs.^of s^hooTrCoun- 
seTors axid doTl^r^, expended for counseling and guida'ncje, There^^^san be - 
little doubt about the substantial, positive impact of these ch^jn|^s*'on 

students in ou^. elementary and secondary schools^ The! public* tbfougn • ^ 

' 'y ^ . • ' , . <^ .Xi f . ' 

its representatives, has decreed that coun*^ing and guidaRpe are impor- ;f 

tant.for oiir nation^s' youth, and the profess ion-, has gr|)wn and responded 
to Ihese calls. , y ' \ ^ * 

this growth, however, fTa^ taken place without xoo%i native lirrkages, . 
without considfera1;ior> of the interrelef'tionShips among the provisions of- 

'varioys funding sourceS'and laws, , and ^il5hout a njaster plan--a desigff for , . 
achfeving maximiiln results frbrft- the best possible coynseling arid guidance 
programs. The need to pull together and give order to disparate,, frag- 
mented efforts irv guidance program development h<s now been recognizecl* 
by the Congress. ^ , ^ ' \ 

- With the passage of Vhe Education Amendments of vehicle was 

.created to initiate state coordination^of existing and dew jJi^grams of 
couri^eling and ,gufyance. States now need to move forward 'brillhis cfval- 
lewging assignment- This monograph has been developed to asjsist state 
education agency counseling and guidance personnel in planning for this 
important "pulling together:" Tl|e monograph i|p|pt designed as a "cook- 
book" for drafting the state plan. Rather it is intended to stimulate - 



thinking and to serve as a resoVce to thbse re'spons^ible for what^wilt ^ 
certainly be a most ifchallenging and occasionally frustrating ui^dei»taking* 



Undoubtedly the United States Office of Education will issue additional 
guidelines to help in the task.. States may also want to give consideration 
to collaborating on a regional basis to develop state pla/ts: With the 
appropriation of sufficient funding as authorized uncjer Part D; Title III, 
P-L* 94-482, an important, vital step* can be taken to strengthen the coun- 
seling and guidance services which are provided to our nation s youths \ 
ThB e^nd result should make the effort worthwhile, as the ultimate outcomes \ 
for tfyl^ profession and for those served by it-will be substantial* 

« 

WJE ^ 

■ . - ' ' ' 4." July ^977. 
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about' THJS MONOGRAPH , ^ ^ 

•Presented in this monograph is infbrmation on the development of 
oompreJienSivt state plans to strengthen school counseling and .guidance 
programs by coordinating the various fundi ng^sources which support the* 
delivery of >these services. Included is a discussion of the Federal legis 
lation. mandating this coordination together with suggestions and resources 



to facilitate development of state plans'. 
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. STATE PLANNING FOR COUNSELING AND GUIDANCE PROGRAMS* , ' 

" % by ■ •• • • 

• //> • 'O " '■ ' • ~ ^ 

- *- • •'■ William J.. PVpenbach • 

The Tenth AmendmeRt to, the United States Constitution provides that 
**the powers not delegated* to the Un'^ted States by the Constitution nor 
prohibited by it to the ^3tates, arereserved to the states respectively, 
or to the people." E(Jucation, by virtue of being an unmentioned power, 
*as thus been historically, construed to be state function. State ed,uca- 
tioh agencies, in fact, have been. described as "trustees of American 
education" ^Harris and Seibert, undated, p. v).^ However, as Kiernan (197&) 
^|||||pt$ out, "In spite of the Tenth Amendment, -the federal government also 
•has taken its place in the fi^ld of education" (p. 1.}, This place is 
resulting in' escalating influen(?fr^and" regulation as "national priorities" 
are determined and addressed through funding and regulation. 

Smcf 1958,^ no less than three major Federal laws have been enacted 
that provide for the expansion and strengthening of counseling, guidance, 
^and j^^iljj^ji:' the National Defense Education Act , Titles V-A -and V-B J 
(NDEAj^-il and riDEA, V-B);.the Vocational Ediiqation Act (VEA); and the 
El'emenl^ar^ and Secondary Education Apt , Titles I and III (ESEA, I and 
ESEA, III). .Each of these laws^as undergone modification through periodic 
legislative review. In, addition, several other laws contain lesser but 
important provisions for counseling and guidance. These include Career 
Education , Juvenile Delinquency and Vandal icsm Control , Local Law 
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Enforcement Assistance Act . Comprehensive Employment and Training Act;. - 

School Drop-out Preventien . Title IX of the Civil Rights Act / 

The impact of *this Federal activUy on the clwnseling, guidance, and 

testing movement in the^nation's public elementary and secondary schools 

ha#fteeo substantial. But it has been both a blessing and a burden. On 

the positive side, the number of school counselors employed and the dollars 

e«(pended on counseling and guidajTce have risen markedly since the enactment 

of NOEA, V-A in 1958, According to the fifth annual report of the Advisory 

Council -on State Departments of Education (Office of Education, 1970): 

, % * ^ 

" At the end of the first year of Title V-A operation, • 
there were about 13,000 (full-timp equivalent) c6unsel<)rs *ser 



ors *servt 

ing public sfecondary-^ch6b1s . By the ^nd of . the school year 7 
1967-68, this number had increased- tt) 40;450^' Vh&\ Title V-AJ 
was e*xpanded in 1964- to^.include youth -^n elementary schools, 
* junior collpgesv and technical institutes, some 3,250 additional 
counselors began serving these groups* '^By the school year 
1967-68 that number f>ad more than doubled, to 6,689. (p. 119) % 

Financial support of these programs Is 31 times as great as. 
/ iti was when^Federal assistance began. The total national yJ 
exlDenditure for counseling and guidance at the end of the first 
ye^r of Title V-A wBs $10,833,440 from all sources, with the 
Federal share about 45%. The comparable expenditure during ' 
thk 1968-69 school year was more tbSin $344 million, with the " 
Federal share now less than 5%. (p. 120) 

* 

Th^ numerous FederaU and even some state, provisions to support coun- 
* I * 

selingj guidance, and testing are also indicative of continuing widespread 

public^^ecognition of^its importance and value. The people, through their 

< 

elected representatives, are seeming to ask for "more and better" coun- 
seling and guidance. 

Regulations established to admirffster the various Jaws, however, have 
negative impact in that Xh^y ipfluenced statf^ certification standards. 
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determined alTow/b1e*8^peii^itures, lacked coordinative provisions, and 
occasionany 1 ifdited counselor role and fury^ion. Teaching' preparation 
and ejfperienOT pr'erequisHes in school counselor certification standards, 
, for examplB, have their' roots in^Feder-al rules and regulations 
" (Erpenbach, 1974). • # * ' , 

, ^ The time has comeifor each state to .make cdncerted efforts to coor- 
dinate the delivery of counseVing and guidance servijces.. Coordination is 
crucial if Ifhe available resOiirQes and^perstn^el are to address the needs 
of those to be served in, the most effective manner • The primary pwrpOise 
^of this monograph is to present an ap.Dro«^ to the development of 'a state 

plan to coordinate the delivery ar^d enhance the effectiveness of school 

f> * ' 

counseling, gui'dance, and testing programs. 

f ^ 

Background i • ^ , . ^ / " 

the passage of The Education Amendments of 1976 , ,Pub^1 ic Law '^4-482 

V (P.L. 94-482), marked another significant point in history for the coun- 
seling, guida/ice, and testing .profess-ion^'^ Its enactment was reported to 
the profession in the American Personnel -and GuicJande Association's •news- ' 
•letter, Guidepost , of October 21 , 1976/ IrKthe law stjbstantial new thrusts 

' for the field were addressed for higher education; vocational, technical, 
and adult education; career educatiqjtl andL'supervisory and leadership 
activities at the state and Federal levels. This la^t area is especially 
•significant as Title III, 'Part D provide for the development of A com- 
prehensive ^an to coordinate various funding sources available' for school 
counseling and guidance programs. I*art D,.Tit1je III', P.L. 94-482, -The 
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Education Amepdments of 1976 , is reprinted for the reader's information 
in Appendix A. 

Among the Finding? of Congress in considering this legislation i^ere 
the f6n owing: , 

(1) Guidance and counseling activities are cin essential component 
to assure sqccess in achieving the goals of many education. 
programs; , ^ • 

(2) Lack of coordination among guidance^and pounseling activities 
supported jointly or separately by Federal programs and by 
State and local programs: has resulted in an underutiVization , 
of resources availat^le for sucK activities. (Section 341, ^ 
90 STAT. '22^4) . ^ " ^ 

Under Section 343, the U.St Commissio«er of Education is directed to 

eslfebTish an administrative unit within the Office of Education' for* the 

purpose of: * , 

(3) ad»stng the Cpmmissioner on coordinating guidance and 

• *C(iWiise1 ing activities included in all programs which he is 
authorized, to carry out, and, to the extent he deems prac- 
ticable, how such activities may be coordinated with other 
~s ^ programs of the Federal Governipent and State and local gui- ' 
. dancS amd counseling programs. (90 STAT. 2225) 

' ' < . ^ ■ 

' The Commissioner ,> under Section 344 (b) is also "auQiorized to inake 

grants to States to. assist them in carrying out programs to coordinate new 

and existing programs of guidance and counseling in the States" 

(90 ST/VT. 2?26.). Pro^i^ion is also j|ple in Section 342 (b) (1) for a one- 

•year-only (fiscal 1977 with a carryover of fiinds/into^ Fiscal 1978) appro- . 

p^iatftJtf to the states for education agency "programs, projects, and lead- 

ership activities de'signed to expand and strengthen counseling ajid guidance 

services in elementary^ and secondary schools."* The-4mplementation of th"^^ 

proviso will undoubtedly be an important forerunner to. the triggering of 
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activity under Section 343. Clearly, attention has been directed to the 
need to coordinate many presently independent efforts unjlerwa^ at 
Federal, state and local levels to provide comprehertstye 'guidance* coun- 
seling, and testing pVograms in Our sch^ls. . • - ' 



State Plans 

. ; In order to receive fundi^s^ and participate .in the -various Federal 
programs, appl icants— in this c^se, the state education fiLgency—must ^ 
Tievelop and $ubmit a written plan. This plan, called the State Plan, con- 
sists of d^crlptidns as to hov the state will carry out the provisions 
of the. law and the appl icable rules and^ regulations. To receive payments, 
under NDEA, Title V-A, for example, states were required tor - 

develop a state plan, whtci)- must set forth a jirogram for 
tes'ting students which wiji identify those with outstanding 
aatiti3des"Sind abilities In the public secondary schools of ^ 
tfe state atidi if ^authorized by state law, in^other secondary 
schoo-ls^ • * ' 

set ibrth a program of'^'guidance and counseling to advise st^ 
dents of study courses best suited to their ability, aptitudes, 
and skills; and .to encourage students with outstanding afitttude 
and ability to complete their secondary school education, take 
^ : the necessary xoijrses for admission to institutions of higher 
education, and enter such institutions. ^ 

" • ' , ^\ ^ ^ - 

provide that. the state education agency will be the sole agehcy*^ 
. far adn)inistering the plAD-fip*d that this agency wiU .inake such 
' reports as may b6 necessary to enable the Commissioner t6 per- 
form his duties under tlje Act. The State plan must also, pro- 
vide for^ such - fisc^J^ control *and fund accourvting procedures as • 
may te necessary to assure proper distribution of , 'and account- 
^ % . ing forj -federal funds pajd to the State. (Office of Education, 
• 1961, p. 17) / ^ ^ - • 

The State Plan, then, is the necessary vehicle for the implementation 
•'of F^eral programs at €tate and loc^l- levels. It is ^he practice of the 



United States bffice of Education to develop' and disseruinate outlines .^fof^ 
.use by the iteite^s in. developing their plans. ' An excellent example'o'f this 
is found in Appendix T {"Instructions^ for Prepari«a State .Plan") of the* 
report prepared for th^^Bnited Stales Senate Subcommittee on Education of 
the .Commi ttee on Labor and Pu^liQ HeMfa^re (U.S.- Sefi'ate Suboolfinittee, 1967). r 
These notes'and working papjers conlerning^th^e. admirrfttY'^tTor^ programs* 
aU^orized -untl^ It^tle V of NDEA (as amended) present an otiirling,'' with 

instipctions', of* required pro>(is ions' ajid accejDtable^lformatin^.to be use?l • 

^t- . ^ . ~> ' ' " :\ \ > ^ 'r" ' 

by s.tates in- submitting State *P>afis. ; , 

In Part D, Titit HI, P.L. ' 94-^482, ^the Stat^^Plrfrr tak'es on dfddcd ' • /* 
, importance because it acts as hSi' catalyst for-Jbrjn^in||^ together 
dinating several progr?ams/laws. which prf sitly '*exis'£ to supp6rt c'ou>is6lingi ' 
guidance, and testing Activities'- . The.in'a'bl iftg Tarfguaqe is -found in 5ec*' *i 
tfbn 344 (b) of this Act: "The 'ColTimfs.slon'er- is authl}fi^2ed tcr'make grants- 
.to states to assist them* in t:arCyingouf progrijps to cOTordlnate jiew, and \ • . . 
exisliing progrerms of" gujtJafKe ariji coim^elijigvin tKe. States" (90: STAJ^^* 2226).. 

Tfie rules and regulations which wil J 'appTy;td-gr^nts>unde/i .this s?c- * 
tion are found, in "Subpart -Coordinating GiiiJance and^Couri^sel in g^ Programs-.'' 
These rules a,nd regulations are as foll'pws '( Feae)ga> Recti^ter , Vol\ 42; 
No, 164j, *August 24, 1977, pp^. -42763-42764) :v' \ .\ .^''".^ ; ' " \ • 

Sjbpart'o—Coord.na-ng Guidance and ' ^ '^^^ ^Ws subpart Is to a^sbt States hi . . 
Co;jnse1tn^ Programs , / ^ ' cooroinatjng^new and ^si^ting programs 

V ^^•lOMa Sonne ' • Of guidance and coiitesellitg in the States. • 

a I 7 1 . ^ c)cope. ^ working with the asslstaace of knd In co- ' ' 

subpart appUes to thepiosrampf • operation wi^h the admlnislrative unit ♦ * ' 
' gi;;dance and couns^Jin? ^^^for' tvhich '.^within the Office of' EduciUbn'respoh- 
. grants are authoiized bj-'section 344fb> sible tfor coojrdiof^tlng and prWtelng In- * 

' of Part D of Title III of Pub. L. 94-482 « \^ formation on guidance and counseling ' 
{^•\ 344tb) 20 use ) • yndcr section 343(a), Part D, Title ni 
.;.,,»» ' of Pub. L. 94-4g!2. 

J ^ ^# . ' * (Sec 343(a) (3). 344(b). 20 U3.C.2533ia) (3). 

' Tne purpose of, the prc^'jram author- a334(b):) , 




§ 191.42 Eligible applicant**'. 

Grants- under this subpart' 'may be 
made orUy Xp that State agency within 
each Statf which Is vca^ with the direct 
and primary responslblU^ Xor State su- 
pervision of programs of guidance and 
counseling at the elemeAtdry and sec- 
ondary school levels. 
(Implement! 5e<^ 344(b), ^0 XTJS C. 2534(b) .) 
§ 191.43 Activities. 

Coordination of guidance and.coun-* 
sellng programs ^pportcd under this*" . 
subpartTfnay include, but is not limited to, 
'the following activities: * . 

(a) Identification of guidance and 
counseling prograifts- supported jointly 
or separately by /Federal programs, a«d 
by State and local programs; ^ 

(b) Initiating ind conducting a State- 
wide guidance ani^ coimseling needs as- * 
sessment to determine priorities for pro- 
gram development; . 

(c) Development of a plan an^i strate- 
gies for Implementing these progffJims in 
terms -of common goals and objectives 
as determined through the needs assess- 
ment; *v 

(d) Planning and conducting appro- 
priate action steps to accomplish goals 
and objectives such as preparation of 
position statements,- providing for con- 
sultative or technical assistance, con- 
ductinfts^i<j6ferences and workshops, 
sharing information through appropri- 
ate publications and other means, evalu- 
ating program outcomes In terms of t§y^ 
tablished objectives, and other related 
activities necessary for the coordination 
and ^provement of new and existing 
programs of guidance a»i counseling in 
the StcOe; • / , ^ 

(e) Partlclpatmg Ixi the activities pf 
the Office of Education's administrative « 
unit pursuant to section 343(a) of Pub. 
L. 94-482; and 

(f) Commenting on applications un- 
der subpart C of this part, as t>rovlded. 
I^in § 191.32. 

(Interpreta S«c. 344(b). 20 USC 2jc34(b) ) 
§ 191.41 Rcqijirecl applif.Tlion <lmu. 

Each applicant for assistance -under 
this subpart must submit an app^cation 
wlilch Includes*: 

(a) A cover sheet (s) which Includes-a 
brie( abstract *of the proposed project; 
and . ' * * 

(b^ An operatj^al plan describing In 
detail how the applicant proposes to 
achieve the purposes of the proairanf. 

CI) 'The operational plan must In- 
clude, but-^eed not be limited to: • 

(1) A description of the needs to Ue 
met by the pioposed pl.trT; eg, the need 



, • t 
to reduce duplication of .effbrts in tha^ 
State in guidance and counseling; 

(41) Objectives ]|irhlch are clearly re- 
lated to the purposes of this subpart; ' 

(iil) A description of the project ac- 
tivities and Informi^tlon on the proposed 
size, scope, and duration ofithe project; 

(Iv) Plans to include other institu- 
tions and agencies in the proposed ac- 
tivities; 

(V) An evaluation design! 

(vl) Identification of all proposed ^ 
staff, their d>itlc^, and a description of 
the quallficatfons possessed by all pro- 
posed profe^Aonal staff; 

(vU) An estimated cost for eacfi of the 
proposed activities; * , 

(vli^) Mil^tones and .dates for the 
completion of each prpject activity; and 

(Ix)* A description of 'any activities to 
be contracted. - v. . 

(2) Applicants arc enconraged €o re-^ 
spond in the operatlonaL^lan to each of 
the criterls^ In 9 191.45 In the sequence 
deiscrlbed. 

(Implements Sec. 344J[b) , 50 VJS.C. 25a4(b) .) 
§ 191.43 Review criteria.^ 

(a) Applications submitted imder this 
subpart will be reviewed to determine the 
extent to which they meet the crit^a 
In this section. Each criterion is 'assigned 
a maximum score and is weighted In 
terms of its relative value ^o the rest 
of the criteria. The total number of 
points for ail criteria is 100. 

(b) The following criteria will be 
utilized by the reviewers in reviewing 
^applications : < * 

iU Need, Maximvun score. 10. The 
need for the proposed plan to reduce 
duplication of efforts in the State in 
guidance and counseling is clearly estab- 
lished. ' 

(2) Objectives: Maximum score, 25. 
The proposed plan^ includes sharply de- 
fined and clearly stated objectives which 
are related to the purpose of this sub- 
part and which are capable of being at- 
tained by the proposed activltl^ arid 
capable of being measured. 

(3i Activities, Maximum score, 29. The 
project activities ai*e designed to achieve 
each of the proposed objectives. an4 
milestones and dates for completing 
each project • activity arc clearly set 
forth. 

(4) EvdUiation. Maximum score, 10. 
The quality of the cvalutlon design to 
determine the attainment of objectives. 

(5) Personnel. Maximum scojak. 10 
-The duality of staff with specified dutic- 
and qualificntions necessary to'achiovc 
objective^, 

(6) Budget Maximum score. 10. Tlic 
estimated^ cofTt for each of the propoi,eci 
activities is reasonable in relation to 



anticipated results, an^ the size, 5coj)c. 
. -and duration of the project Is adeciu?te 
to secuie productive results. 

<7) Cooperative arrangements, Maxi-'' 
muuj score, 10, Th^ strength and quality 
of arrangements made by the ai^plicant 
to woric with other ap;5ropriate Institu- 
tions ztid agencies: 

{ <Im?lemeiift Spc. 344tb), 20 U,SC 2534(b) ) 
§ 19>.4^ Proj«clduraU»it. { " 

Project ^ward^^usuant to this ijub- 
*>Art wiU be for a^||^eriod of up to 
one jear. Ji a graj^xt^^beks^ to receive . 
assistance under y«fiis part for an addi- 
tJonai period beyond the grant period, a 
new applicatioxv lor a new^grant award' 
znirst be submitted. 

(Imp'.eaceats Sec» 344 (y)r 20 VB C. 2534(b>.) 
§191.47 Project funding. - ' ^ 

fa) While there is no formula for the"*^" 
distribution of funds imder this subpa^, 
the Commissioner" intends to make a 
grant to all States that meet the require- 
ments, in 8 191.44 and propose projects 
of su2cient quality under the criteria 
setAonhin 1 191.45. 

^b> The size of an award ^will be af- 
lected by the Commissioner's intent to 
furd all the States in accordance with 
paragraph (a) of this section and by the 
scope and quality of the project as meas- 
iired by criteria set forth in 9 191.45. 
ilaplraenU Sec. 344(b), 20 U5.C. 2534(b).) 

Allowable coet^ piirsUant to- this sub- 
pert shall be determined in accordance 
' with principles set forth in ^ippendi^ B 
of Subchapter A of this chapter (Oface 
of Edtication General Provisions Regula- 
tions). . ' 

(20U.SC^ 1221c) • » 



§ 191.19 Caparllv to carry oul lh^prt>j. 
' cel. 

, , Notwithstanding the specific cvaltwi- 
tion criteria in 5 191.45/ the Commis- 
sioner will not' fund an application un- 
der this subpartainless the Commissioner 
is satisfied that the applicant, has the 
capacity successfully to carry out the 
project. 

(a) In makixur t^ judgment^ the 
Commissioner will consider suek factors 
as: * 

<1) Both the programizfatlc and fi- 
nancial management capacities of the 
applicant organization anU its staff; 

<2> Past performance by the appli- 
cant — 

* (i) In carrying out any prior giant 
under this part; or ' ' 

(ti) In carrying out similar projects- * 
^xvith respect to such matters as achieve- ' 
m^t of objective, adherence to the 
project conditions, pro'grajnmatic and 
financial management, and the govern- 
ing board's assumption of responsibility: 

(3) Adequacy 6f-faciiities and other 
resotirces. mcluding consideration of any 
btigation or dispute \7hfch calls into 
Question pie continued availability of the 
facilities and resources to the :^ppl;c3Lnt; 
^d/or 

(4f Consideration of local community 
factors which may prevent the success- 
ful operation pf the grant. 

^b) If the 'Qommissioner decides not 
to fund an application based upon this 
section, the Commissioner will do so only 
after providing reasonable notice and 
an opportunity to- the applicant to rebut, 
in writing or in, an informal meeting 
with the responsible oScia^ of the U.S. 
* Office of Education, the basis, for the 
decision. 

(Implemeats Sec. 344(b). ao UJ3.C, 2534(b).) 
fPB Doc 77-54425 PUed a-23-r7;8 :4S uxk\ 



Thre'^^prbaches- to State Planning 

Three states-^Hawaii , California, and MaVy1and--have made substantial 
inroads to planning for the coordination of new alv3 existing caunsel-ing, 
guidance,^ and testing programs,. Planning in. tfawaii occurred- as a result 
of state legislative mandate aj^id an earlier concern for strengthening and 



expanding counseling afid guidance programs.. Impetus for planning in 




California cajne from theuffice 0/ the State Superintenjdent of Public* 

Instruction. In this inst^^nce, a task forc£ was giverf the responsibility 

^ • ' * ? * 

pf "study4>Rg[ pupil personnel services avaiVable. to s^tudents in California 

schools and 'dev^|)ing a pl'an for improving and extending those services • 

where needed" (Guidance and Counseling Task Force, 1975, p. v). In , 

Maryland, the pljanning was ilroertaken in anticipation of th€ passage and- 

implementation of P.L. 94-482. ^/the Hawaii, California, and Maryland 

approaches are presented in this sectit)n, together with summary c^j^nts.* 

Hawaii . In 1972, the Hawaii House of Representatives passed Hpuse 

Concurrent Resolution No. 16, mandating the State Department of Education 

to "mobilize a task force to assist in formulating a State plan for a 

'comprehensive counseling aod guidance program" (pp. 80-82). The task 

force was charged to (but not restricted exclusively thereto): 

1. Review the current literature in regard to trends an-d - 
issues in counseling elementary and secondary children^ 

2. ■ Develop a statewide model for develcfpnlental -educational 

counseling, vocational-technical counseling, and 
' occupational -col lege guidance; 

3. Esteiblish clearly defined priorities in, terms of levels 
and areas of emphasis for counseling services concomitant 
to effective cost-benefit analysis; 

4. Clearly'delineate the State's long range and short range 
' program goals for counseling elementary and secondary 

cTilfdren; 

5. Recommend appropriate individual, group and innovawfc 

counseling techniques; 

6. Develop an adequate universi ty-DOE training program; 

7. Develop a viable administrative structure; 
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,^8. Develop *a rationale in cfeploying counselors on program needs \ 
basis; agd 

9. Establish a roleiand function description fbr all guidance * 
^ personnel? 

The Hawaii State Plan pulls together "all that currently is provided 

students fragmentally and sporadically in the name of guidance and^oun- 

^^-5£ling into a mo^ systefnatic and meaningful structure" »(Oepartment of 

Education, 1975, p. 4). This is characterized at the state level by 

"inadequate coordination among guidance related pfn>grams and activities. 

Too often, programs are develope3^and transmitted independently unless the 



program managers happen to communicate informal ly'' (p. l1^'. The plan also 
infludes descriptions of the roles and responsibilities which affect the , 
agency's administrative structure in the areas of planning, budgeting, 
implementation, monitoring, and evaluation. 

The initial study identified six problems/needs areas in Hawaii 
needing resolution in order to bring about better integration and more 
cohesive management of programs -in counseling, guidance, and testing: 
(a) coordination, (b) understanding of guidance, (c) services and activi- 
ties, (d) personnel recruitment and development, (e) support services, 
and (f) funding. In describing the problems associated with coordination 
and the action needs to resolve these problems, the Hawaii State Plan 
states that: 

A role of systematic coordination in all levels of the 
Department--state, distript and sbhooN-is reflected in the 
fragmented end uncoordinated .fashion in which guiffance and 
Us related activities reach the students in Hawaii's schools. 
This 'deficiency contributes to the common misunderstanding of 



the role oV ^guidance, prevents its tntegration with the total _ 

curriculum, and widens 'the gap among related program areas. 

Resolution of the resul^nt problems requires: . ^ 

a. Implementing deliberate and pohcertedv^fforts to^ 

. bri.ng together State guidance and relate program- 
managers in the planning and development of state- v 
wide processes. 

b. Developing guidelines which specify purposes, eContent 
anji expected program attainment levels, 

• ^ , c. Delineatiag how guidance and counseling functions will 
be carried out in alH levels of 'the Department, i.e., 
state, district and school.- ^ 

d. Maintaining consistency in (|istrict level guidance 
and related program -assignments. 

e. Providing closer liaison betwefen state and district 
personnel. * ^ * ' ^ 

f. Increasing communication among school level guidance ' 
' personnel to insure a multi -program, team effort in 

working with students, (pp. 21-22) 

It is quite apparent in the Hawaii plan that the overriding goal of 
coordinating counsel ing< testing^^ and guidance p^r^ograms is to provide the 
best possible services for pupils. Significant also is the state?n$nt that 
lack of coordination contributes to misuncjerstandihg of the role of guidance' 
on the part of pupils, parents, teachers, and others." The developers of 
the State Plan on Hawaii ^then^ placed primary emphasis on identification 
of "Minimum Guidance Learnings and Experiences" (see Table I, reprinted 
here from p. 29 of the Hawaii State Plan). 

The eventual impact of the State Plan on school counselor r*ole and 
function, and thus on th6 counseling., testing, and guidance program, cannot 
be underestimated. How programs will be coordinated and what activities 
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TABLE 1 

SCOPE OF MINIMUM GUI-DANQIfcjJiEARNINGS UnD EXPERIENCES 





Personal Development 


Social Development 


"Educational Development 


Cai^r Dovelopmont^ 


•o 

^ «l 

0' tn 
•O 0 • 
V c 
^ 0 
5 U 
O (0 

£1 


Self in relation to one'i: 

- feelings 

- emotions 

- perceptions 

- interests 

" aspirations 
. ^ values 

- physical characteristics 


-> Self and others 

-> Interpersonal interaction 

- Family and self 

-* Family and spcietal iaxpec- 
tations 

- Areas of human differences! 
Individual, cultural, 
ethnic, racial differences, 

%\ . 


^ : ^ 

- Academic abilities and needs 
-'Educational expectations # 

opportunities and require-* 
«< ments 

-1 Educational needs and life 
goals 

If 

* / 


- Career interests 

- Career needs and life 
goals , 

- Career potentialr 

- Carreer opportunities 
and requirements 


Understanding 
and Attitudes 


- Self*acceptance 

- Self*worth 

* Self*management 

c 


- Accepting others as they 
are 

- Understanding the recipro-* » 
cal relationship between 
Belt and others . 


-* Intellectual and academic 
potentials and limitations 

r development of potentials to 
their fullest 

- Acceptanfte of learning as 
lifelong process 


Career as a means. oft 

- self ^development 

- life fulfillment 

- earning a living 


« 

r-l 
r-l 
•H 
Jl< 
(A 


Self apprdisal and 
' alssessment 

* Management of one's life 

• \ 


-> Interpersonal relations 

- Cooperative living ^ , 

- Modifying one's behavior* 


^ Appraising educational 
opportunities and require- 
ments ^ 

^ Formulating educational 
plans 

s 


- Exploring career 
opportunities and 
requirements 

- Formulating career 
plans 


- Setting liif^ gpalsi making choices and decisions on lifa values and objectivasi formulating realistic plans ior 

\ - « 
the future and acting on thaa. \ ' 
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(Reprinted from p. 29 of the Hawaii ftate Plan) 
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will be sup)QWted in the' State an will all eventually inHyence the 

provision omfiese services at the local level. The administrative strucT 

♦ ' * .- * » 

Uire £o Implement, the Hawaii State Plan at the state, 'district, and school 
levels inu|t rates this pbtnt vtry well.<> While all three levels are ^ 
treated in Table 2 (reprinted her^e from pp. AV-AS-of the Hawaii State 
Plan), it is the state level organizatijwal roles and responsibilities \ 
which ajce most germane to the subject of'this monograph. 



• • • ^ Ti^Lfi 2 ( / 

Orf.anizfltlonal Rftles flnd^RoaponslblUtles In Program Management 

STAI'E - DISTRICT. ^ * SCHOOL <■ ^ 

^ ■ . ' « ■■ - • ^ 


lOLES 


Develop^ coordinate, and evaluate 
statewide program 


* 

Expedite and coordinate program ^ 
implementation activities 


Utilize and evaluate program 


lESPONSIBILITIES 
.n relation to: 

Planning 
and Develop- 
ment 

m 


Organize State Guidance Commlttfief'e 

Identify problem ^ 

Decide on objectives, target groups, 

outcomes 
Conduct program analysis 
Design model " 

Submit program design for review by 
all iWels in the Department and 
other relevant groups 

Conduct pilot testing 

Develop'^ statewide pr©gj:>flm implementa- 
tion schedule 

J-nltiate, support., monitor,, evaluate 
innovative and experimental 
Droerams - * < 

Evolve interd,iscipj.inaf»y coordination* 


Org-anize District Guidance Committee 
Pattlplpate^ in program planning and 

deve Icpment 
Assess and communicate needs to State 
Determine program Implementation 

. schedule 
Establish effectiveness levels 
•JTratle-of f -betweei;! and among .resources 

available 

Develop district program implerae^nta- 

tlon schedule ^ 
Devefop In-scrvlce strategy 
Evolve 'interdisciplinary coordination. 


' * ./ 
Organize School Guidance. Committee 
Participate in program planning 

and development 
Assess and communicate needs to 

district , ^ # 
Determine prtgram frizes for school 
Establish effectiveness levels 
T»ade-ofl£ between and, among - <^ 

resources available ^ 
Develop school pr-ogram impleroenta* 

^ tlon schedule * 
Evolve interdi^sciplinary coordi- 
nation ' * r 


!. Budgeting 
r; 

« 


Prepate biennial program expansion 
• request and justification for 
program installatioT) * - ^' 

Jhepare annual operational and ex- ^ 
pendlture pl^ns >for statewide 
activities, in in-service, prpgram 
monitoring and evaluation 

Revise operational l^nd expenditure 
plans If program adjustment needed 


* ^ — 

Prepare biennllal district programs 
expansion request aitd Justifica- 
tion for program implementation 

Prepare annual operational and ex- 
penditure plans for 'distftlct-wide 
activities in l^j^ervice, program 
monixorlng, supervision and 
evaluation 

Revise operational and^ expenditure 
plans if program adjustment needed 


Prepare expansion budget request 
Prepare opei^atiohal ancf expehdi- 
t tiire pla^s for program 

in^tall^^ion' and maintenance 

• ^ i ^ 


ERIC 28, 


: \ " ' 



r 

•A 

V 


^ .STATK / 


nr STRICT 

1 • ♦ 


« -3 
t 

^SCHOOL ^ 


I 

3. ImploTTtcntation 
• 


Develop educational policies and 

regulations ^* ^ 
Develop p^oj^rnm standards for « 
peri;onnol, facilities, equipment 
- Develop program guides and resource 
J.ist 

Develop and coordinate installation 

plnn including in-service • 
Srovide consultation services - - 
Hakfe adequate provision for 
. resources needed for^ 
implementation. 


(J ^ 

Interpret and ijrtlculate program tT^* 

schools and community 
Modify policies and programs to fit 

local ncecls and constraints 
Acquire and use resources needed for 

accomplishing program objectives 
Identify personnel needs and submit 

personnel request to the Planning 
^ Office , 
Develop handbook of 'district resources 
Direct or coordinate dfstrlct-wide 

in-service activities' 


Modify or a^apt strategies and 
nct,ivities to fit local 
noeds and constraints 

Interpret and a-rticulate progriim 

Organize thd school for imple- 
mentation - scheduling, 
staff ing .^prograimning 

Identify personnel needs and 
submit "personnel request 
to District Office 

Assess in-service need and 

articulate the'District Office 

Acquire and (ise resources needed 
for accomplishing program 
ohje^ Ivos ^ 


. Mon i Lorinp, 
and Super- 
vision 

■ _ \ 


r 

Knsiirt* that proj»rnm being Imple- 

montod nccordiiv^ to objectives-; 

policies and program franeworlv 
Review budgets sul)mitted by dis-' 

tricts for consistency with 
- imp! oincMitnt ion plan 
Coordinate' St iLo's and districts*,^ 

iniplemeritaLl9n xict ivi ties 


Supervise and monitor program content, 
strntegies and materials for con- 
sistency with program framework 

Provide technical consultation and 
advice to school personnel and 
c<nnmunity groups 

Coordinate implementation activities 
.between state and school, Depart- 
ment and community ' 


Monitor for suitability of 
learni^^ cictivitics and 
utiliziftion^ o(' resources 
to meet student needs 


5» Evaluation 

> 


K . V . • 

Evaluate total program effectivenss 
annually ^ , 

Kvbluate program component periodi- 
cally ^ : ; ■ 

Evaluate statewide in-^service and 
' pilot j^tivities * 

Dove] op guidance prpgram evaluation 
insL rumen t in cooperation witk 
statev/ide assessment instrument 
development .for the Foundation 
Program objectives 


Evaluate how school iTare implementing 
tlie state; plan and design ' 

Evaluate effectiveness of distrlce- 
widc in-service activities 


Evaluate on pre-post* basis 
Conduct ^follow-up studies of 
students to assess j)rogram 
effectiveness , . 


i^ltaprlnted from pp. 47-48 of the liawall Sta^Plah) 
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\ California , As' in Hawaii and Maryland, the California plan grew out 
of a concprn to respond more effectively to the counseling and '^^uidance 
needs of students and of the communities in which they live. The scope of 
the study and preparation of the California plan, however, go beyomd coun- 
rseling and guidance to fnclufle the broader field of pupil personnel seVvlces 
The work' of California's Guidance and\Counsel ing Task Force is'still most 
promising and applicable to the development of a State Plan under Part D, 
Title III, R-L. 9^'^S2 and the, coordtnation of the delivery of counseling 
and guidance services. The final report of the task^orce is divided Into 
four major sections (Guidance and Counsel ijig Task Force,' 1975): 

1. .The results of a statewide assessment of the needs and 

, problems of indivi^duals and society'in relation to'pup.il 
* . personnel services. • ^ ^- . ^ • 

2. The .plan of ^the State Department of Education for improving 
* pupil persorm^l services \ri California. ^ 

3. The development of plans for improving pupil personnel 
services provided ty offices of county superintendents of ' 
schools and*s(;hool^istr*icts. . > • * ^ 

/ ^ ' • - ' * . \ * - \ ' 

4. Promising practioe? and programs in California schools 
related to satisfying idenUfi^d individual and societal ^ 
needs throi/gh pupil personnel services., (p. v) 

In carryirtg out its responsibilities, California's Guidance and 

Counseling ^ask Force operated under these two' assumptions: 

[1] .It 'was necessary first to assess the condition of pupil 
personnel services' in California schools to determine 
what shortcoming^ existed before desirable changes douM 
be proposed. Al^o considered* important was the'needVto, 
identify and give vi*s>bilyty to programs -already ogepa- 
ting effectively. 

•[2] Involvement of all kinds of persons inside and outside 
the school settiwg was necessary for the development of 
^ plan. (p. 1 ) ' ' . 



The unique contribution of Cal ifornia ' s 'efforts to this monograph- 
outside of the numerous excellent su^stions for carr^ying out such'^a, task 
and involving a wide sector of the education commun-ity and groups and 
citizens-at-large--is the development af a needs assessment Instrument to 
mealure the 'status of pupil personnel services^ at the local level. Tfiis. 
instrument^is reprinted in Appendix B of this inonograph. The accurate 
assessment of s-tudent ne^ds for counseling and guidance are an important 
cons'ideratipn in^the development of a State Plan for guidance and coun- 
seling. 

The Task Force also identified and endorsed as part of the State's 
overall Plan 12 basic elements of effective pxjpil personnel services 
programs:' * - . . 

1. Pupil personnel programs should be designed for all students 
and should provide for continuous developmental activities 
throughout the stHWents' time iti school. These programs 
should focus on the affec-tive tlomtin of education and be 

, identified as the "pupil personnel curriculum, " 

2. ; The ideal thrust of pupil personnel programs should Be pre- 
ventive in nature even though crises must be carefully dealt 
with when they occur. , ^ ' \ 

3. Developmental or preventive programs , should focus on meeting 
identified individual needs. "Hi t-or-miss" and "drop-in" . 
methods are seldom effective. 

4. Guidance services should be tbe responsibility of the entire • 
school staff. Pupil personnel specialists have specific 
responsibilities for providing leadership^ consultation, and 
special skills as needed. 

5. Pupil personnel specialists should be'first of all advocates 
for students.;' Therefore, tlie responsibility of specialists 
at times may be to assist the institution to change to meet ' 
student needs; at other times, to help the^ student adjust to 
the institution. " ' • - 



'33 

17 



k 0 



6. 'The pup\l personnel specialist sriould util-ize availably 
conmunity resources. Lay people, paraprofessional s, and 
other conmunity professionals provide -services^that sup- 
plement those provided by the pupil -Staff. Titne should be 
provided for coordination of these sources of heVp. / 

7. Career development should be emphasizedyor all students, 
not just for "terminaT" stgderrts., A developmentaT approach 
should be undertaken that begins in kindergarten and con- 
tinues throughout a student's ttme in jchool. Students 
should be encouraged to look at all alternatives open to 
^heiTi in harmony with their, abilities, interests, an^l ♦ 
desired life-styles. 

8. - An effort should be inade to help each individua> develop / 
- an understanding of self and. the ability toi'solve pers©nal 

problems and relate to others^ Attempts?, sJiou^d be made to 
attack the cause of student alienation rather tfhan to 
attempt to cope with symptoms such as drug abuse, campus 
conflicts, discrimination, and venereal disease, 
«► 

9/ Pupil personnel specialists should be involved in developing 
• goals and objectives for the entire school as well a$ for 
pupil personnel services. They should be involved as well 
^ in effort^to make the ^curriculum and the schoo^^^atmosphere 
more consonant with student's' neecjs. * . ^'k 

10. * Pupil personnel specialists should be concerned with helping^ 
teachers to provide the best possible learning conditions, 

in t)ie classroom as well as inservice training on how child- 
ren learn. 

11. Rupll personnel specialists with skills in student assess- 
ment should, in addition to assessing learning problem^ of 
students and recommending placement in special classes,- 
assist teachers in developing and implementing classroom 
^strategies to prevent these problems andshelp solve them 
when they cannot be prevented. I 

12. The pupil personnel program should have specific goals and 
objectives to be attained by the persons having specific 
competencies. Evaluation, both short-^ange and long-range, 
should be an essential part of the program, (pp. 4-5] 

The California Task Force also included in its report a timely chapter 

n Department of Education leadership. In addition to (jescribong functions 




of the State staff in improving. pupil personnel services at the local and 
intermediate levels, the plan also, presents goals . objectives, implementa 
tion strategies and activities, and expected outcomes. Goal 3.0 of 
California's 1974-75 plan is especially re levant, to* the subject of this- 
raojfiograph* Information on this is given in Table 3 and serves to illus- 
trate a very workable approach to developing the broader State Plan for 

f 

coordinating counseling, guidance, and testing programs. 

• lb 
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Table 3 

State Department of Education Pupil Personnel Services Plan for Fiscal Year 1974-75 
i ^ " ^ 

Goal 3.0: Improve pupil personnel services in California schools by coordinating efforts within the Department related to 
pupil personnel coihponents. 



Objectives 



Implementation strategies 



Implementation activities 



Expected outcomes 



Establish liaison with appro- 
priate Department of Educa- 
tion units to infonn them of 
identified individual and 
societal needs and to seek 
their assistance in meeting 
those needs. 



Increase the capabilities of 
other Department of 
Education staff in units 
with pupil personnel ser- 
vices components, so that 
the Department can assist 
county office and school 
district personnel in 
planning pupil personnel 
services programs. 



Establish a Department pupil 
perst)nnel services liaison 
committee to articulate be- 

' tween unils and plan for 
inservice training its in- 
clude the Adult Education 
Unit, the Career Education 
Task Force, the Vocational 
Education Support Unit, 
the Health Cere, the 
Bilingual-Bicul tural Task 
Force, the Bureau of Inter- 
group Relations^, and others,), 

Implement the plan f^r voca- 
tional education career 
guidance inservice train- 
ing and continue to work 
with the Career Edycation 
Task Force. 



Establish the pupil personnel, 
services liaison committee 
by October 21 , 1974. 

Hold at least two meetings by 
February 1, 1975, to coor- 
dinate wvth Department units 
having pupil personnel com- 
ponents. 

Hold meetings of the pUpil 
personnel services liaison 
committee at least four times 
during 19^4-75 and there- 
after as requefsied or ne^dejj. 

Implement the- plan- for^ voca- 
tional education career 
guidance inservice* training. 

Co^inue to work with the 
Career Education Task Force. 

Work with special education 
straff ^to clarify the role of 
the pupil personnel services 
specialist in the Special 
Education Master Plan (to be 
done by the pupiT personnel 
services liaison persoji). 

Establish liafson with the 
Early Childhood Education \ 
Management Team and. other 
Department units which would 
interface witf/the Pupi> 
Personnel Services Core. 



Coordination with at least 
four Department of Educa- 
tion units having, pupil 
personnel services com- 
ponents will have been 
accomplished in at teast 
two activities. 



At least two inservice 
training programs will 

. have been held invol- * 
vi'ng staff from-^t 
least two Department 
^ units,. 

The role of the Depart- 
ment's fiupil personnel 
serv.lces specialist in 
relation to staffs in 
other Department units 
will have been clari- 
fied/deTined. 



'o'lance arid Counsel ing Task Force, 1975, pp. 26-27) 
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Maryland > Shortly after the enactment of P. I. 94-482, The Education 
' «^ Amendments of 1976 . the Maryland State Board of Education developed its 
rationale for a State Plan for gliidaiTce -and' tbunseling. This action was 
motivated by a realization of the importance and Qpfential_ of the pro- 
visions of Section 344 (b), Part*D, Title III of this' legislation. The 
State Board welcomed a long-acknowledged need to coordinate the delivery 
of guidante and counseling programs at the state and local levels. The 
following recommendations were made to begin the development of Maryland's 
plan (Pinson, 1977)r > . 

1. That a State 'Plan for Guidance and Counseling te prepared 
by a team of experts Appointed by the Superintendent of 
Schools. • ' . 

2. '^ That supb pi ap will reflect the commitment of the Depart-^ 

*ment of Education to. recognize an<i provide resource 
assistance to the implementation'of the guidance compon- 
ents found in other state plans -in both the public and 
private nonprofit ^ctors. ' • 

* ' ♦ 

3i That those preparing the plan would be repy^esentati ve of . , 
^ (a) department members responsible for guidance in various 

^ divisions; (-b) the counsel ing: profession in the field; , 

(c) the private,* nonprofit sector; and (d) the parent, 
student, and employed communities at ldrg*e. 

> 

According to Pinson, five areas of overlap in providing counseling / 
and guidance in Maryland were identified.. These are shown in Figure 1. 
It should be fioted that the inter(g|angeable parts are equally status- 
loaded or weighted," i.e.,. one part is not seen as being larger or amaller 
than the other parts in this plan. * ^ . ' 

Clearly, other areas could be added to this scheme. These would 
include at least the State Plans for ESEA, Tvtles I, IV-B- and IV-C in 
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Implications: 



.1 Figure 1 

The Interrelationships of Counseling and Guidance •Programs in the State of Maryland 




Interface of,P1ans, Advisory Council Ftemberships and State Boards; , Coal it1or\ of Education Information Ctrs., 
Lifelong Learning Ctrs., State Occupational Information Codr'dinating Committees and Career Information 
Systems; Interchangeable Guidarvce 'Components Addressing^ Cach- of the Five State Plans; Extra & Inter Agency 
doalition of Services; e.g., CETA, Corrections, etc. 



FRICNete. Figure 1 is taken from N. Pinson, unpublished working documents in guidance and counseling, 
M^^'Iment of Education, Baltimore, MD, February, 1977^ . 
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m , 

♦ terms of support provided or available therein for -counseling, testiYig, . 

^* ' ■ ■ ' • ' * / . 

"and Qiudance. Attention must alsoebe given to related requirements set . . 

forW in Title IX (sex rol'e stSneotyping, etc.) of the Civil Rights Act 
^aiid The Education Handicapped Children Act > P.L. 94-4t2J Whether,^these 

requirements are-shown separately or considered as subparts -withia a sin- ^ , 

gle grouping (e.g.^ undlr-^^fAB Plan for Elementary-Secondary Education.) ^ * 
'wi4T*depend upon administrative considerations on V state-by-s:tate ba^is.^ 

The major point .is that all Federal ^nd state orograms which make available^ 
' support tor, or whicif impact by rule^king authority on, counseling, test- ^^f($^ 

ing\ and guidance will need to J)e identified and coordinated iW ferms of \ , - 



IT very. 




The efforts of the Maryland State Board of £xiucation with regardlEo.'*' 
counseling and guidance pT*e aptly reflected in the comnjents of^Ake (1977). 
^ Although he addr^esses the narrower topic "of ^career gui^dance; bis statef. 

ment is 'appl icable ,to the whole fie-ld o#^counseling and guidance:; 

. ^ " ' / ' * • • • . / 

The state xan identify activities .and strategies that can be 
carried out .nationally, state-wide and locally at the dij^ijct. 
Such planning dfn bwadeiLthe scope of Career guidance an!l^ 
helps insure ^tha* flX^fudents ^ needs -ftfr their career develop- 
ment are beingamet. i\ matrix cafrt be*deyeloped that would demofrti- 
' strate\how planning can p^rvade il 1 areas, exceptional students,^ 
handicapped, aged; adlil'ts, etc. 'and meet muJ^fc^neSW. 

Obtaini^ng fund,ing and' good management practicfes are obvTous 
reasonsvfor the ste^te planning ^ career guidance. .Not so 
' -obvious a reason bu^'Onethat is equally important and has tre- 
' mendous potenT:ial for the successful completion of t, plan; is the 
r involvement Ot.jJSUj^e. ' - / S . . ' • 

^ * People Power*., a^ i$ so o/ten. heard ^ applies ate well to 
the state' planning qf career 'guidance js ^t\hasa^s#where. \ 
\ ' The state plan should incluBe- input and. collaboration with per-, 
" sons from governmental and sUte agencies, cbrrectjonal 
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lostitutionr, juvenile justice, HEW, HRS» 's6cial^^k agencies, « 
' . priVate and public educational'jnstitutionsi statf employment 

services, professional orgaaizations and so on. ^ The more s^ig- . 
nificant persons that are involved the better the -chances of 
, . . ^ meeting the state goal of providing for the c&reer develolJffie/it 
. , neiSLds of its population. ^ . - \jS^ 

. ' ^ V ^^^"9^ ^ carefully thought out and well designed state 

plan for career guidance the state can. directly influence and ' 
alfect legislation. ' . * 

, . Ih FloRjj^a we hav^been^^able to obtain legislation for 

"^^ student services manda||ng job functions for the school cdMn- 
* * s^OTfJ, placement an^JPol low^ip. legislation, and, the occupational 
\ . , specialist legislation whosPpr*imary activities arg in career* 




J> guidance. These programs have been fgnded each year and their 
success carv -be contributed tb organized efforts a nd gl anningt 
Through the development of state plaTts, Fl-^rida h^^Bteri able 
to inake changes^. if! sex discrimination, graduation ^^premCTls, . ' 
x:Q(npetency '^basetf curriculums, and ma^iy other ^reas tpht affecft 
the students career development- with i a the state^ educational - * * 
system. , \ - , r 

Another good reason for planning at the state level involves;^ 
staying abreast Of and having input in^ rglated educational sS?^ ^ ' 
^ Activity." Sinqe any changes* in the eduQationaT system has an / 
affect on students' carfffer development It is very helpfol to be- ' > 
> m 'aware of proposed and actual changes. Even better is to^ be ' . 
able to affect thes^ changes -before they occur. \ : " 

National and staters urvdys, local district ecJucatiofn' ' ^ . . : 
assessments,^ program reviews and student follow-up studies cqd^ 
tinually demonstrate that youth -and adults '«w|int and-lpeed more ^ ' ' j 
assistance in planning and developing their, career* Jhis has - » 
beeil listed as either' their* number one or number two need con- * 
sistently for l;he past few years. Only through a coordinated 
state effort Willie able to-more effectively reduce this' need. ' 

bringing a]\ our possible state resources to bear uptfn this \ ' 
task Florida ho^es to have career guidance t>^cor»ian Expected ' 
ortiyi<g rather^, tha^ /de&jr^ one, (p. 8) ^ ^ ' .-v.. 

Summary . Three states--Hawaii California, and Maryland-^have * 
developed 'viable s*tdtef,pl ans tt coordinate and improve th.6 del i very of ^ 
counseling, testing, and guidance services. - J^e unique approachei^ used 
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io eadti of these states' can 6e'useful in helping others to devel&p a 
•s^te plan^under Section 344 (b). Part D, >itle III, The Education 

Amendments of. 197,6 * / ' t ' < . *^ 

*• ** ' . 

AT thouah,th^, impetus for the Hawaii plan stemmed primarily from its . 

own legislature and preceded by some 4 years the enactment of P.L. 94748^, 

the rteeds expressed for both are similar. The six problems/needs areas 

identified in Hawaii' parallel closely the finding^ of the Congress during 

the- deliberations wh-ich-led to the passage of Part D, Title III, P.L. 94- 

482. The nine charges given the. Hawaii Issk force together with the three 

recommendations for the deve-lopmetif .of th^Maryland plan provide excellent 

-direction to any state fn i^egijining wSrk.on its ovJn state plan. 

•The California State Plan is unique because of its focus on counseling 

and guidance ks an- integral part of a larger whole--pup.il personnel .services . 

programs. It is also a state education agency-ini^"ated effort. Drafters c^-^ 

qfi5tat& plaris under Part D» Title lU, P. I.. 94-482 will want to give sRe-. 

i. 

*cial attention to California's student* needs assessment instrument as well 
a^ to Hawaii's approagh of iavolving varied jMjblics in development pf the 
fxlan. 'Plaj]ning. 'developers will find very helpful hot orily^he identifica- 
• tlon af the components* of successful puofl^ p^rsonne\ programs irjpthe California 
plan but also the treatment af^he relationship between state, local, 

and irrtermeclidte education agencies. Th? scheme developed in the Maryland 

♦ « 

planVhich shows the interreyatlofjshlps of various counseling and guidance 
programs should also help planners to conceptualize the elements that should 
be included in state plans. The existence of state funded programs (e.g., 

- ' 43 • ' ' ' 



categorical support for elementary .school counseling and guidance) and 
the organization of the state ^duc*tion' agency Ke. 9. , K-12, K-16j.win 
be factors in adapting Figure 1 on a state-by-state basis. 

Developing ^the State Plan--The Next Step 

As noted earlier, the State PlarV ts the vehicle whereby states* receive 
funding^nd participate in Federal programs. Under Title III, Part 0^ 
there will most likely be two stag^e&^f implementation. These will be an 
appropriation of, funds to support activities under Sections 342 (b) (T) • 
and 343 (a) (2) and (3) during and under S6ctions^343 (a) (1) 

and 344 during 1978-79 and perhaps beyond. Separate, but related . 



approaches to state planning will be necessary in each of these stages^ 
- • Harris and Seibert (undated)', it? their "handbook, of standard termi- 
nology for recording and reporting intortliation about State Education 
Agencies, Tail to define specifically the term ''sf^te pla^^." However, 
their definition of "planning" cart be applied to "st'atej^lan" as well: 
* * "03. 02 02 00 00 Planning ' * ^ *v 

The selection* or identification of th^^^Qverall 1 longrrange"^ 
goals, priorities, and objectives of tK^^agfericy, and the for-r 
mulation of various courses af ^'c^ioft Iri*. terms of identlfica- S 
tion of needs and relative cpsts;0r ber^e^its for the purpose 
of deciding on Qpurses of action tq be. followed in, working . 
toward achieving those goals, , priorities, and objectives. 
(P- 89) . ' ^ ' 

' The authorizing language for the develojfient: of the , state plan to 

coordinate the delivery of counseling, guidance •and testing programs is 

found in Section 344^ (bl^grPart D>HKle III# P.L. 94-482. This proviso 

is brief a/id to the point: 

/ . \, ^ • 



commissioner i^aothorized to make grants to^ States to 
assist them in carrying out programs to coordinate new and 
existing programs of guidance and counseling Mn t\\e States. 



law has been supplemented by rules and regulations promulgated 
through the United States Office of Education.- These rules and reguTations 
were presented earlier in this nK)nograph (pp. 6-8). The major topical 
areas' include: (a) activities a^uthorized to be funded, (b) required appli- 
cation data, and (c) how applications will reviewed in the U.S. Office 
of Education. 

Numerous ^eas/methods to developing'a State Pl$in may be found in the 

overview of the Hawaii, CSilifornia, and Maryland, pi arfs. It is especially ' 
IT 

important that thosewho will ^e involved read the law (including all of 

Part D, Title* III) and anVlyze and understand the rules and regulations . [ 

00 

Beyojid that point, certain sound principles of management are jieeded. 
The Program Evaluation and Review Technique (fERT) is an excellent example, 
A useful discussion of^PE^ applications in -education is presented 1n a . 
te)(t by Cook (1966). 

A technique wTiich could be^easily adapted as a flow-chart in the com- 
pletion of ^the State Plan is one developed for the Education/Military 
liaison. Project (figure 2). Tq adapt this particular PERT treatment, 
sta?e personnel would obviously develop their own lists of tasks to be 
completed with accompanying target dates. In developing a sjmilar 
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Figure 2 



- ff^!!jf \\ Educalion/MilUary 
* \ il'^t / * Liaison Project 



1.1 JELDOR RECOMMENDATION - NEW STATES 
u'jELOOR INPUT TOE/ML COMMITTETE^ 

U PILOT STATXS DETERMINE NEWStATES 

1.4 ISSUE INVITATIONS TO NEW STATES ' 

1.5 PirOJECT MATE RIALS TO NfW STATES 

^1 INPUT FOR COMMUNICATION MOOEL MONITORING 
^tZ MONITOR COMMUNICATION MODELS 
XI PREPARE FIRST DRAFT OF HANDBOOK 
Z2 CONDUCT, REVIEW AND COMMENT 

CONFEr'eNCE ON FIRST ORAFT ^ 

3.3 REVISE ORAFT ! 

3.4 SuBMtT^EVlSEO ORAFT TO 000 

3.5 PRINT APPftOVEO ORAFf ^ , 

3.6 CIRCULATE HANDBOOK Td STATE TEAMS 
4.t SECURE INPUT FROM E/ML COMMITTEE 

ON TECHNICAL REPRESENTATIVES 

4.2 SECURE 5 TECH REP APPOINTMENTS 

4.3 PRE/ARE LTRS OF AGREEMENT TECH REPS 

44 COORDINATE AND MONITOR WORK OF T€CH REPS 

5.1 CIRCULATE CUIO£ TO JELOOR ANO TECH REPS 

52 CONOUCT, REVIEW & COMMENT SESSION ON GUIDE 

5.3 INCORPORATE REVIEW COMMENTS INTO GUlOE 

5.4 ARRANGE UPDATING OF GUIDE 

5.5 CIRCULATE FINAL GUlOE ACCORDING TO 
iELDOR ANO TECH R^PS RECOMMENDATIONS 

11 APPOINT NEW STATE TEAMS 

U CONVENE NEW STATE TEAMS FOR ORIENTATION 

7 t PLAN LOGISTICS FOR 3 REGIONAL SEMINARS 

7.2 RESERVE FACILITIES FOR SEMINARS 

73 PLAN AGENOA FOR REGIONAL SEMINARS 
7>4 CONOUCT riEGlONAVSEMINARS 
It VISIT EACH NEW STATE 
%1 PREPARE REPORT ON EACH STATE VtSlTEO 
13 PILE REPORH WITH CCSSO PROJECT DIRECTOR 
.11 COLLECT ANO PREPARE/INAL REPORT TO 000 
f .2 0 RA L ANO WRITT E N R E PO RT^fO C CSSO 
f J REPORT TQ 000 % 



AUG 78 



SE^7« 



OCT 76 



NOV 76 



0EC7I 



JAN 77 



FEB 77 



MARTY 



I I I I I I 



APR 77 



MAY 77 



AiN 77 



JUL 77 



1 — r 



1 — r 
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task/jtime ^hart, planners would want also to note the numbering system 
used^in this J)roject. tbms 'numbered 1.1 'through 1.5 pertain to "starjtjr 
dp"; 2.V through 2.2nl?al with communications; and scTon to 9.1 through 
9.?, which involve tfie final i^orting.' Other steps to be considered 
include: ^ ^ " " 

1. Development of a mission statement. 

2. Itfent if ideation of a 'task force ailTi^de^||s^ation of an overall 
leader. ' / 

3. Review of the task at hand and development of a plan of action 
with datelines. 

4. Determination of .the various publ^s of counseling and guidance 
which should be involved and establishment of advisory committees. 

5. Implementatiomsf the-plan.of action and the gaining of support 
for the final plan from those who will be affected by it. ^ * 

In Appendix C, selected additional.t^resoufces are cited which can be 
used in developing and implementing the *«Tate plan. These resources com- 
plement those used as references in this monograph. State education ; 
agency personnel are also encouraged to consider the recommendation -{nade 
in the^ Preface to pool efforts on a regional basis in developing state 
plans under Part D, Title III, P.L. 94-482. ^ 

As has been noted, states will follow at least a two-phase' approach 
to developing their plans to coordinate the- delivery of counseling and, 
gu^idance services and programs aUthe K-^12 levels. Following this line 
of'thinking, planning steps which will heed'to take place under Section 
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344^ have been suggested. Building upon many of these, the l^isconsin 
Department of Pub! ilP Instruction developed its plan of "Jictivities to be ^ 
carried out under Section 342 (b) (1) during 1977-78. This plan v/ill Serve 
as a foundation to later work in designing the Wisconsin State Plan. ^ 



s» -191.18 Required application 

Any state or oth^^;.el1gible applicant upifler s. 191.17 
desiri-ng to receive funds for the purpose of this subpart 
'shall, as a condition to t|ie receipt of these funds, file 
an application with the Commissioner providing the following 
information: » 



The material that follows is taken from the Wisconsin plan. This 
"plan" has not been .published but has t)een submitted to the United States 
Office of Education in letter/icommentary format and accepted by USOE. 

c 

Section (a) has been omitted since it pertains to ^ the appropriate state 
agency to receive funds and does not relafte t5 the purposes of this paper. 
Relevant sections of the Wisconsin plan are cited below. 

191.18 (b) The needs to be met by the proposed activity : 

b^l Expanded continuing education opportunities ^and experiences 
-for school counselors. 
' b.2 Improved and increased assessment activities to better" 

determine the needs a^ ef^fectiveness of school counseling 



and guidance programs and personnel. 

r ■ 

b. 3 ' Expanded?*. efforts to identify and disseminate informatfon 
about promising practices in staffing and conducting 
eleraentary^ind secondary school counseling and gyidance 
pragraifls. * ' . 

b.4 Improved xoprdination among counseling and guidance 
^ activities supported in part or fin total by Federal pro- 
grams and. administered by the SEA. * ^ 

b.5 Expanded efforts to improve pre-service training*of school 
counselors through cooperative activities with counselor 
trainers and institutions. / 

b.6 Provision of in-service- trailNig o'pp9j:i<^uni ties for super- 
visors of school counselors in order to Improve super- 
• visory knowledge and skills. 

b.7 Additional assistance for SEA staff in planning, imple- 
menting and evaluating leadership and:, .supervisory activi- 
ties and services to strengthen aild expand counseling and 
guidance programs at the elementary and secondary school 
1 evel s . 

b.8 Improved communication between representatives of LEA 

counseling and guidance personnel, uaiversity trainers of 
^ schoo-1 counselors and SEi^ counseling and guidance staff. 
b.9 -Continued cooperative efforts between SEA counseling and 
guidance st^ff with school counselors* professional^ 

§,0 . ' . • 



* organizations fot* the ^ further enhancement of the profes- 

sion. ^ , 

/ 

/ 

191-;18 (c) Objectives whiclyare clearly related to the purposes df this 
program and capable of being attained bj^ the proposed 
acti vtttes : 

C.I The number and variety of -continuing education experi- 
" ences for school counselors will be increased by at least 
25% over the ^^1^-11 school year. (Need b.l) 

C.2 At least on§ major^ statewide research effort will be 
planned and c^ducted regarding the status of school 
counseling and guidance programs and personnel tYi the 
state wttb wide dissemination of the findings and 
*recommendatidns. (Need b.2) 

C.3 The SEA wi^ll continue to encourage and communi-cate to 
LEAs information on'counsaling and guidance prograrp and 

• ,. ■ •' s^aff^sessment techniques and at least ten LEAs'^will be 

prov;fded extended ^^istance in this area, (f^eed b.3) 

* C.4. Th^ SEA win. cijntinue to 9onect and disseminate infor- 

njation about promising practices- in staffing and corrduc- 
/ting elementary ^nd secondary school counseling and . 
j guidahc^^programs. This will include the establishment 
•/ and maintenance of a data bank on these promisfng prac- 
I • tices. '(Need b.3) / , . 

C.5 Jhe SEA counseling /ffd guidance staff will identify and 
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study the various sources of funding whidr support coun- 
seling and guidarfce tctivities^'and "prepare a Written plan 
- as*to how coordination of these activities could be 

V 

achieved includin-g the identification of strategies to 

- J 

communicate more inforrnation about these^pLrograms to ^ 
counselorfct the LEA level. (Need b.4) 

6 'At least one, and preferably two, meetings of representa- 
tives of school counselor training institutions in the 
state with members of the SEA counseling'and guidance 
staff and selected-LEA personnel will be planned and car- 
ried out for the purpose of examining in-service ana pre- 
service needs of school counselors in the state and the 
implications of same with regard to curricula, selection, 
retention, outr^a^h activities, etc., at the training 
institutions. (Need b.5) 

7 At least three (of a total of nine) courvsyelor training 
programs will be visited by the SEA counseling and gui- 
dance staff to review and evaluate the preparation pro- 
gram fpr school counselors. An approved status will be 
determined by the staff. ^(Need b.5) 

8 At least one, and preferably three, in-service training 
activities for LEA supervisors of school counselors on 
the matter of suoervision will be planned and carried out 
by the^ SEA counseling and^guidance staff. (Need b»6)" 
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^ C.9 ' A unique doctoral level internship in counseling and 

guidance will be established at the SEA level in coop- 
, eration with the University of Wisoonsin. The intern 
will wark undwr^ the supervision of the SEA staff and', 
will assist in cSrryi/ig out the program, activities 
described ii^ this applica\ic^. (Need b.7) 
c.lO. An ad hoc advisory committee of not less than seven rep- 
resentatives ^f LEAxounseling and guidance personnel 
and University trainers of school counselors will be 
identified and will meet with the SEA steff at least\ 
three times during the progcam year. . (Need b.8) 
^ c.ll The SEA counseling and guidance staff will provide appro- 

<j priate asJ^lance, leadership and service to school coun- 

* Telors* professional organizations as may be requested. 

and time is avai'lal^ie. This will include serving in 
advisory "Capacities on the governing bodies of said 
c/ganizations. (Need b.9) - ^ 

191.18 (d) A description of the activities to be carried out with those 
funds which/satisfies ttie Commissionen OT that these activi- 
ties are designed to achieve the stated: objectives, and '(2) 
• - that funds will be used only to carry out the purposes of J;his ^ 
subpart : * ' . . 

d.l Workshops, conferences and meetings related to program 
needs and objectives'. Funds will betused to cover costs 
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of materials, supplies^^ consultants^, travel; on-site 
meals and lodging, etc. • ' 
(i9^ Research, publication and dissemination activities rC- 
lated to program needs and objectives^ Funds will be 
usecl to cover cost^of conducting and analyzing research; 
publishing monographs, reports,^ brochures, etc.; and ^ 
dissemination efforts. 
d.3 Salaries of consultants, a doctoral inteif*n and pther 
limited term employees to can«y out assignments related 
to program needs and objectives. ~ Funds will be used^^to 
cover costs of salaries', travel, personal expenses and 
' office housing needs associated wit/i assigned responsi- 
bilities. 

d.4 State directed projects designed to expaDd||||id/or 

strenigthen counseling and guidance programs at the elemen-r 
tary and/or secondary school levels. . Funds will be u^ed 
to cover costs of personnel, materials, supplies, inciden- 
tal expeffses, data processing and dissemination associated 
with developing and carrying out these projects... 

d.5 Meetings sf an ad hoc advisory committee to advise the ^ 
program staff regarding act^ivities .to be carried, out under 
the program. Funds will be used to cover costs of per . 
,diem, materials^* travel, etc. 
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♦91J8 (e)^ A. general descripfion- of- the prodraip staff and^othfer resources 
to cajrry out thi actrvi t^'es : - f , 

•m 

e.T Two supervisors of counseling and guidance and one pro^ 
" ^h^m administrator (25%}^ at the S'EA level. 
/2 One' full-,tiW "secretary. 
^ . -e'.* .Part-time corTsuUative'and program assistance as may be 
/ ^ neces'sary. 

A ^. , e.4 Data^focesstn^, puflij.tions artd technical ast|/tance 
- ^ ^ as may l>e necessary froiti the SEA. . 

e.5' ^l5iTe doctoraV intern in counseling an^^^idaoce, 
e.6 An ad hoc advisory committee of ndt les^ than seven 
^ ^presentativfes' of LEA qouns^Tin§ and duidanc'e persofinei 
' ' ^aftd school counselor trainers. - ; ^ . 




Siimrtiary 
• • • --^^ 

Provide'cl under Part D, Title UI, of The fducation Amendments of "197^ 
^03l©94-48^(Hs a/unique , opportunity for tRe Federal and state govern- 
•ments tp addr^s^s^oopera'tively a'cri^tical heed In thiT'counseling and gui^ 
r)ce profer5ion--the;codrd1nation of -efforts to strengthen and expand the 




feiivfery of these vital ^services in the elemer>tary and secondary $chools 
* cf biir nations In enacting this landmark legislatiTJnV the Congress Jias 
foDnd that: 



lack' of culmination arjong guidance and couns^Vin^, activities^ 
supported'^ointly* or' separately by Federal programs and by ' : 
State and local programsyias resulted in an underutilization ;^ 
of rMpurces .availabijvl^JL-such activities. ,(90 STAT. 2224) 



The. key provisions of the legislation ^that address tb^s problem 

found in Sections 34t (b) (J,), 343, and 344. States will receive 'fUndirfg 

' • • • . ' 

fot these first «teps, v^'hich will gerve to stimulate preparation, for the*' 

• ». ' * 

more importjnft later, steps— the establishment Qf an administrative unit * . 

> t 4 • • 

for guidance. and ^^l^nseling within the' United States Office of^Educatit)n, 
and the .deVelopn||nt' of state plans to address the findings of, Congress 
(i'.e., the la^k of coordination Si^T^g and underutiVization of guidance 
resources) in enacting Title III, Part D. Thi% lec^islatioa has been 
warmly received nationwide by leaders in. the sjchool counselling and guidance 
profession. The profession a^ a whoT^»fs e&ger to implement the provisions ^ 
of the law once the necessary '^ding of all parts bfecomes available, " ^ , 

It is hoped Jthat this- monograph^ will be of help to states ju^ begin- 
^ning the pr^ss of developing state plans to coordina*% tVe delivery of [ 
school counseling and guidaince programs ^-and, thus, to stimulate imp^ve- 
ment and expansion of these vital services. To provide information and.. » 
understand:(ng, a dfscuss4on of the battleground leading to the l^gislatian^P^ 
was prdsepied, with an analysis of the legislatipn, together* with examp-les / 




of state. planning .f or ^ unsejing and guidance in- three state«*; suggestions 
)ry||^Tpping the»§t4te plan, selected othep resources, and ajfi annotated 
; bibliography erf materials which should, he especially helpful in developing 



•^he .state plan.' purpose has been to stimuVate ideas and approaches to 

lanning rather Hhan to prescril^a cpmmon model . * The State Plan d^^^oged 
by'^ach ^tate in'respon^^to this ^legislative breakthrough will- depend on ] 
many factors ctiaractenstic of the state and its popuUtion. No oi]pHft^ / 
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will' apply to alTslit^s, but examples and resource materials can serve 



as' a 'stimulus and can be adopted or adapted accpipding to^each state's 
untque needs.' Congress' has provided the challenge. Let us now answer 
the call to' work together for th^'greastest good of those we serve. 



V . 
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• Appendix A 
Jhe Education Amendments of 1976 ^ '\ 

Title III— Extensions and Revisions of Other Educartion Programs ^ 

Part D — Uutdance and CorNS|ji*NO 

FIXDINOS 

! ^C 2531 s Sec. 341. The Congress finds that— ' ^ 

■ (1) guidance and counseling activities are an essential com- 
« * ponenr^o assure succes^in achieving ^he^oals of manj education 
prograriis: * 

(2) . lack of coordination among guidance and counseling activ- 
'* ^ ^ ities supported jointly or separately by Federal programs and * 

^ ' State and local progrtims'has resulted in an undenitilization 
resources available for such activities; and ^ , 

(3) increased and improved p)reparation of education pro 
sionals is needed'^in guiaance and counseling, including adminis 
tration of guidance and counseling programs at the State and' 
local levels, with special emphasis on inservice training Trhich 
(akes educational professionals into the workplaces of business ^ 
and Industry, the\ prof^ions, and other occupational pursuits, 
and that increasedVand Improved use of .individuals employed in 

^' ' Fuch puMKts^e needed for effective guidance and counseling 
programs, includ^ig (A) bringing peisons employed in su#ll pur- 

^ ^ suits i 1^0 schools, and (IJ) bringing students into such wotkp laces 
fbr obstrv ation of, and participation in, su'clvpursuitSy in ortler to 
acqua^^he students with the nature of the work. . 

, ' APhROFRIATlONS AUTH0IU2±D 

£0 L5G253:! Slc. 34J. (a) There are authorized to he appropriated $20.0C>»:^,000 ' 

toK each of the fiscal years 1978 and 1979, to carrj' out the provisions of 
» this poit. ^ , ^ , 

(b) (1) There are authorized to be appropriated $3,000,000 for fiscal 
^ . • year l577, for purposes of grants to States, made by the <3omniii$ion^r» 

^ for programs, projects, and leadership activities designed to expand 

and strengthen cbunseling and guidance services in elementary and 
. * secondary* schools. " ' y 

. (-2X No sums a^e authorized to be appropriated under aecli^n 401 (a) 
20 LSC 180 i* of the- El^imentary and Secondary Education Act o^9(is5 for fiscal 
year 1^77, {i\T the purpose oi malon^ grants under part B ♦(Libraries 
20 15C \S2\ and Learning Resourceb) of tjtle I\ of such Act, for^such nscgl year 
whu li represent the amount authorized to be appropriat^id under pa^f a»* 
grapli (1) of this subsectioti. 

(;i)(.V) The Coram issiAef shall alloUthe amounts appropriated 
uncjer this subsection among Guam, American Samoa,'* tbc NU^^gin 
Islauvls, and the Trust Territory of the Pacific Islands accord^ig to* 
^ « their icspecrive needs for assistance under this subsection. li\ addi- 

^. , tion. hp. shall all^t from such amounts to (i) the Secretary of the 

• ^ Interior the amounts jaecessary for the programs, projects, and activi- 

*v ' tics authoiized bv this subsection for children and teachers in elemen- 

^ tary nn3 ^ seconcfary st hottte operated for Indian children by the 

, . t>tpartnient of the Interior; and (ii) the Secretary .of Dt»fen-« the 
amounts necessary for the prograrab, projects, anJ activities author-. 
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k^fli^b} jtjns buboectiofi for cTiildrca knd tcaaieis in the o\ei'S«AS • * 

lU^j^mlents schools of the Dcpannicnt of DefJnse. Tht 'tftrus* upon ' \, • ' , - 

'* whu'h pniviuent ^for ?iuch piirpoheb hlittTN^nnule to the >eciifiai;j^of ^ 

• the IiUvnor juid the Seci*etary of Defeiis^Mbyf be dvtenaiiied pursu- v ' 
a;u to $uch criteria as the Coinniissjou^r d?rerrni;ies will Ur?t carry * • * . 

'« ouUhc purposes of this sub$ect|£p. ' . 

(B) Frwii the amounts appropriated to cari^ out this subsei^tion, » . 
the C't>ri;niis5ioDcr shall allot to cacli State from such amounts an \ ' 

amou:it \vhkl\ bears the same ratio to such amounts as the number of 

* chi^drrn agi;d five ttf seventeen, inclusive, in the, State bears to the 

nunjl»cr of such childr^ in all the States. For the purposes oftJiis '^uie. ' . ^ 

^ubp^^^ag^aph, the term "State" shall not inclijde Guam, American 
Samoa, xhe Virgin Islands, and the Trust Territor)* of the Pacific ' 

l?lan(U. The number of children aged five to seventeen, iQclusive, in * ' , 

a State and in all the States shall be determined by the C^l^missioner 
^ on thp basis of the mc»t recent satisfactory data'availab?e to him, 1 

(^) The amount ofmny Statcjjs allotment under subparagraph (A) , 1 ^ 

or subparagraph (B> to carry out this subsection which tte Corpmis- , \ ^ 

Vioner dcternnnes w ill not 'l>e required to cacr); out this subsection ' 
shall be a\ail(ibte for reallotment from time to time, on such dM^as ^ . * ' . 
the Commissioner' may" fix, to other States in. proportion to thi^ig- 
inal allotments to sucirStates unden subparagraph (A) or subpara- 
graph (B) but with such proportionate amount for any of such other 
States l*eirg reduced to the eitent it exceeds the sum the Commissioner 
e5tim:ite> such State needs. atid will b« able to use. The total of s^ich ^ ' . 

roductiofts shair be similarly rcallotted among the States whose pro- ^ 
pprnoriate amounts were not so reduced. Any amounts reallotted to a * ^ * 
Mate iiijder this subparagraph from funds appropriated under this ♦ 
3ubs<?. tiou shall be deemeo^a-part of its allotment und^r subparagraph / • - 

Stc. 343. (a)* The 'Commissioner shall establish or designate air 20USC,2o33. , 
admin.^trative unit^^ithin the Education Division for purposes pf — ^ 

(1) carryiag out provisions of 'this section; 

(2) providing intormation regarding guidance and counseling 
Tis a profession, guidance and counseling acti^itios of th^Federa^ 
Gowrnm^nt, and, to the extent practicable, activities of State and 
local procram;5 of guidance and counseling; and 

(3) advismg th^Commissioner on coordin^ing guidance and 
counseling activities included in all programs^which he is author- 
ized to carry out, and, to the ejtcnt he deems practie^rble, how such 
activities may be coordrhated with other pnograml of the Federal 
Government and State and local guidance and counseling 
proirrams. , - , . . ' % 

(b) The Commissioner m^ay reser\e an amount not excced-5 per ^ 
cp^ntum of the sums appropr^iatcd under this part to carry put rnfe pro- » 
vi-ions of this section. ' 

PROOKAM AirrHORrZEO 

* ' ■ ^ 

Sec. 'A4. (a) Thp Comnnssioner is authorized, on a competitive 20 ISC 2534 
ba-iS4 to enter into contractsf and make grants to State and'local'edura^ 
' lion.il p.p^ncies, to in-titutions of higher cducati<^>n,and t^o private non- 
profit organization^ to assist them in fconductin^ in5r;|iit<*5, worl^ . . ^ 
sho]»b. ar.d seminars de^^'nod to irn])ro\e the profe«^^ojwl guidance " W 
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qualifications of teachers and counselors in State and locdl educaU^al 
agencies and nonpublic elementary and secondary school systenB, in- 
colliding" opiwrtunities fot teachers and ^idance coim§ek)rs in such 
agencies a;id systems to obtain experierite in business and industry, the 
professions, and other occupatiojil pursuits, and including, for the 
purpo3fe of such improvement,- smti programs, services, or activities 
which bring individual^ith experience m such pui-suits into schools 
as counselors or advi*>rs for students, and which bring students «ito 
the worl^places of such pursuits to acquaint students with the nature 
of the work ajid to provide training for supervisory and technical 
personnel in such agencies and systems having responsibilities for 

fuidance and coui^Ting, and to improve supervisory services in the 
eld of iruidance and counseling, 
(b) The Commissioner is authorized to make grants to States to 
:^* <f them in carrying out programs to coordinate new and existing 
programs of guidance and counseling in the States. 



Appendix B • 

talifornia State Survey of Pupil Personne] fe^Ltes P 



rograijis^ 



California State Department «f Education 
Cuidance^ud Counseling Task Force 

The attached questionnaire is to be used as a pari of a needs assessment'by the* Guidance and Counseling 
Task Force in an alt JJrpt to assess the status 6f pupil pe'rsonnei services in California schools al the present 
tinjc» to determine where chihges arc needed; and to identify arenas of greatest priority. The term pupil 
pdRonnel services in this questionnaire is to Se thought of as an> servitft offered to students by counselors, 
school psychologists, school social workers, or^others in related positions 

When answering these, questions, you will need {o answer from your own frame of reference and your 
own snuation. However, please consider statewide needs to the extent possible trom your knowledge and 
'^vp^rience. Your thoughtful consideration of these issues will help ihc Task Force identify the greatest • 
' needs and, hopefully, to plan ways of meeting these needs 

Thank you for your interest and, assistance! • ^ 
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Card No (I) 
cc 1 



Control No — 



4x2^5 



Personal Data 



Infornniion requested is strictly confidential School codea^have ijeen requeste^o allow for follow-up 4f 
nece^S3r> and to allow for the matching of school staffs Pleasc\comjiletp the following 

Lsmg the California Public School Directory^ identify )^ur Titlny ilimji i ntimber and school number. 

For e^ ample Alameda C\i^ Unified School Distnct (6 1 1 H 
Cliipman Elementary School (60OOOQ4) 

c ^ ^ • \ % , 

Districffode j ] ^» School \ ? \__'Sex (M-F) 

cc6^!0 ^ cc 11-17 

Age. Indicate by wntiri^an/ X'' in the space provided 



Be\oW 30 1 I 30-39 [ [ 

cc 19 cc 20 




4Q-49 ' 5ar59| 

cc?) \ cc 22 



Exact posmon iitle (write in) 

Of the foi]ow:<g positions, indicate the one which describes you ben usm^ne number^y from zejo 
to ntn* (0-9) Tnus, * 0*' mdicates supervisor of child welrate and attendance anc^^ *9*' Tndicalei community 
represeniaii\e . / « ^ * 

^perCisor of chilcl welfare and^ltenJancc 
^ Counselor I 
.Ps>chologi^t 
Teacher 
AdminMrjTor 

Scliou! S'^Cjj' orkcr 
Py jprol'eN^ivlp jI 
^ Parent' 

Commur.iu re j.jrescirfa(j\c 



cc ?4 
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Ediaaton only: Indicate with numbers from one to five (1-5) yoor prt«nl level of responsibility, 1 
being intermediate, 5 *eing adult: ^ . ' 

Intermediate (elementary school, junior high school) ^ 
Elementary school through high school 
Highichool \ 
Community college 

Adult school ^ 



cc25 



Is the guidance program in your school- or school district desigrted prirparily for (select one'itcm by 
wniinganX): 

All children I I ' Children with special needs I I - . Qther F I 

^ . • cc 26., * cci2^ cc 26 

• *Do you feel that the guidance program should be designed primarily for (select one item by writing an 

Xj. . " ' - ^ % ^ ' 

13 ♦ Children with special needs [ZZU Other L 3 

cc 27 > ^ lr27 cc 27 



All children 



, General Directions for Questions or Statements % 

* i 

Use the letter '*S" to irfdicate satisfactory (no change needed) Or the letter "U" to indicate 
unsatisi^actory (change needed). Place the letter in the box provided on the feft of the question or. 
statement, and rank the items listed m the box on the right of the question or statement (I bein^ higlieit): 



Section'!: Pupil Personnel Services in General 



Satisfactory Unsatisfactory 
(no'change needed) pr (change needed) 
(S) ^ • ^ (U) 



cc28 
cc 30 
cc32 
cc34 
cc 36 
cc 38 
'cc 4a 

cc 42 



r 



Counselor studwrf ratio ^ , 

Support from tn^ school administration ^ ' 
Suppc/rt from the community anjd the school board 
Financial support 
Adequacy of staff training 

Proper utilization of staff ^ , 
Al/itudes of the pupil personnel services staff 
toward students 

Utihzation of staff by teachers^ 

'Section II: Services Offered to Students 



Indicate the urgency of change 
needed by rank qrder. 1 -8 
•'(I being highest): 

cc 29 





] Services related to career information 
and choice 

Servicerrelated to training after 
higii school 

Servii^ related to personal problems: 
Services related to attitUtk 
developmenl ^ , 
Services relifted to assessment of 
learni^problems 
Secies relat^ to reinediatioii 
rmiig problems • 



cc3l 
cc 33 
cc 35 
cc 37 
cc 39 
cc 41 

cc 43 



CZl . 



cc 45 

cc 47 

cc 49 
cc5J 

cc 53 



cc55 Em 



45 



64 



Section lU: Approaches to Working with Students 



cc 56 
CC.58 
cc60 
cc 62 
cc64 
cc 66 
cc6^ 
"cc70 



Satisfactory Unsatisfactory 
(no change needed) or (change needed) 
(S) lU) 

Individual assessment and diagnosis 
Individual counseling with studems 
Casework with students with special needs 
Group counseht^g 
Parent counseling 
Structured guidance classes 
Specialized treatment centers 
Consultation with teachers ' 



Indicate the urgency of change 
needed by rank order. I - S 
( 1 being highest >: 

cc 57 

cc 59 - 

cc6i r" 

cc 63 



cc 65 
cc67 

cc 69 r 

cc71 L 



Other (specify) 



Comments: 



Section IV: Specialized Pupil Personnel Services 

72 [ I Counseling and guidance services for cc 73 

mit^ority students 

74 1 I Counselin^nd guidance services for cc 75 

disadvantaged students ' " - 

cc 76 1 ' I Counseling and guidance services for ^ ^ - 

^ special education students 
cc 78 1 I Pupil personnel services for alienated cc 79 | | 

youth (e g.. students with drug problems 
potential dropouts, and so forth) 



cc 77 [ I 



Oihei* I specif) ) 
Comments 



Card No. (2) 

cc I • 

Section V: Career Guidance 

cc 6 [ I A planned developmental program for 

career guidance 

cc 8 A career guidance information center 

cc 10 ' Provision for student experiences in 

career planning and decision niakmg 
Cc 12- 1 n Provision for ^ludfeni^xperiences in 

• career exploration, including \vork expenarce^ 
cc 14 [ [ Provision for student deternunation of 
ih.e vaUic a;ul avaiiability of ieibur.^ 

time in career selsclion ^ 

16 j I Provision for students to examine i!:e 

» bibles and vjlucs relating to cjre*r develv)p:nvnl 
IS I I VprogrdiTi f(^r student job placement 



Control No. 



cc 9 
cc 11 



cc :o 



cc 7 □ 



cci^a 

cc-15 



ccl7 i I 
cc 1^ [ L . 



Comment:* 



46 65 J 



Section VI. Curriculum and Related \reaN 



(no change needed) or (clianiie ae^dei > 

(s) a) 



Iftdicaie the urgenc) of cl ur.j? 
needed b\ rank order, 1-6 
(1 being highest): 



cc 20 Services for the diagnosis oi learning 

cc 22 Involvement of the pupil persor.nei services 

deptftment with curriculum de'.eloptnfnt 

^and im|Jrovemenl ^ , 

cc 24 I I Divolvejncnt of teachers and pupil per- 
sonnel workers in cujnculuni deveL>rment 
^ and impruyenient 
cc 26 I I Involvement of administrators and pjpii 
personnel workersin curriculun develop- 

■ mcnt and improvement 

cc 28 ( I Provisions m curriculum for the teaching 

• ^ of decisiofwnaking skills to students 
cc 30 [ ' '\ Provisioix in the curriculum for te3s:>.mg 
) problem-solving skills to students 



21 



cc ^ 



Other (specify):. 
Comments* : 



Section Paraprofessionals 



cc 32 

cc 34 
cc 36' 
cc38 
cc 40 
cc42 
cc44 
cc 46 



Adequate program utih/ing pan- • 

profesMonal> in puptl personnel >erM:es 

Group guidance 

Information dis^^emihatton 

Classioom intervention 

Career guidance activities \ 

Direct counselmg with students 

Liaison between communii\ ar.d s.h.^oU 

Parent con 13*01 



r 



cc 

cco5 
cc 37 
cc39 
cc41 
cc 43 
cc 45 
cc 47 



Other (specify).. 



Comments 



cc4S 
cc 50 
cc 52 
cc 54 



Section MM adequacy of Presenice 
' Sttitf Training 



Coun^lor training program^ 
School pS)chologv training pfL'^^ra*' 
Sciiool social woik iraining pr- :'3 
Ciuld wcltdie and attcndar.e : 



pfogra^ms 



C'j.'nmcntN 



^ 



:40 



cc 3^ 



66 



47 



Satisfactory 
(no change needed) 
(S) 



Section IX: Areas of Presenice Training 

Unsatisfactory , 
or (change needed) 
- (U)^ 



Indicate the urgency pf change 
needed by rank order, \ 
(I bcmg highest): 



66 
68 ' 
cc 70 " 



3u 



Pupil personnel theory and procedures 
Individual couasehng 'techniques 
Croup ^hniques. * * 

.^^ts^ssw^ni theory and techniques 
Career guidarice and counsehng^ 
^technique's ^ 
Educational planning techniques 
Dynamics of indivKiual behavior 
Research methodology 



cc 57 
cc 59 
cc 61 
cc 6i 
ct 65 

cc 67 
cc 69 
cc?! 



Other t specify) 
Comn-.enis 



Section Xr Insenice Training 

I Inscrvice training by sdiQol districts and . 

offices of county^ superintendents of schools 
j InserMce training by private agencies 
^ 1 Inservice trainirrg by Departrfient of 

^ Education staff j 

cc'?S ^ \ .Inservice training p*ogfains offerW by 
^ colleges and univefsities*in Cahfornia 



cc73 

ec75 
cc77 



cc79 



■J 



Cards 



r 



cc 6.^ 

w-c S ' 

c>: 10 [ 



16 



. Section X! Areas of Insert ice Training N^eds 
A (projected to five years) \ 



Career guidance and couniseling 
techniques ^ 
r.ducaMona'l planning techniques 
h ^Acc(Mntability and evaluation ^ 
• Caunsehng with ininofiiies and special 
groups 

^ Use of-paraprofessionaK 

Uiili/jr^vn of cros^-age and peer 
' groLip^i approaches . ^ 

' \'eu rlieorics'dnd techniques 
I 'V2ent of clijnae role • 



Control No. 



cc 



cc ^ 

cc )1 
cc 13 

fc 15 
cc 17 

cc 19' 
cell 



cc 



1-5 



Cw-".. •rnl^ _1 [ 
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1 . • 

✓ 


• 


* c 




' Section Xli Research and E\aluation 




cc 22 1 "1 Organized program for the evaluauon , ^ 
* * of pupjl personnel services ^ ^ ^ 
cc24| n Student' participation in the evaluation 
/ , ' ^ of pupil personnel services , 
> cc26n 1 Teacher participation in the evalu|iion ' 

of pupil personnel services 9 
' cc 28 1 • 1 . 'Administrator participation in the 
^ ' . . ^ evaluation of pupi)> personnel sernces 
>^ cc30| " |\ Parent and commynity worker participation 

in the^ali^ation of pupil personnel 
services * 
^ • cc 32 1 1 Clearly stated goals and behavioral objec- ^ 

lives for pupil personnel services / 
. - ' cc 34 1 1 Defihitive statement of the Yole and tunc- 
^ . ^ tion of pupil personnel'services 


. i ' . ^ 

cc:5r— 1 

.« -A A 

cc:9i 1 

• 

* cc 33 ( 1 

cc'35i^ 1 

1 

• r 


Other (specify): 
rnmments: 


• 


1 


V 


* * 


(Guidahce and Counseling Task Force, 1975, pf>. ^84-89) 
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** Appendix C 



\ ' ♦ Selected Additional Resgyrces . 

• \ ' . ^, 

* ^"jThe'Tollowfna have been, s||tected as possible additional resource pr ^ 
background materials^ to support the development pf state pj,ans* ' This list^- . ^ 
ing.is not Intended to be exhaustive; rathecu it is intended to provide 

' proven examples of a ti^ly nature>|j||to/ell as selected background readings. ^ , 

** * * ' ' ^ ' / * t • ^ ' ^ 

Special efforts have been made to include especia-lly promising sources .* c-^ 

not readily, avail^ible-through aational marketing. * * /• 

- * - - • „..♦'• 

AlT Iowa guidance* accountability study . . Des Moin.es: Iowa Stat-te Department * 
* * .o^PubliQ Instruction, 1972^ • • ' • . . ^ 

This sophisticatef^tudy of the status' of counseling arid guidenci 
services in Iowa serves as an eVsell^t jnodel for progranr accounta- 
%i)ility. Jncluded are ip5truments and redtommende'd pro^uresi f art * . - 
' local' school adaption and use. '* . ' ^ ^ j 

^ Bailey, *S".^k; Education interest groupsMn the jiation's^apitol . • ^ 

Washington, D.C. : American Council on Education, 1975. 

^ ^ Described in this^'dfi^fage monograph are eduy:atiiM, interest groups in 
^ * Washingtdti, D.C: y who they are, whom they represent, what they wanti^v . ' 
how they functt(3(n,| and something of the future they face. It is ' 
especial ]y. wortl'Wyile iothelping r^aders-'to understand better the ^ 
y government tel|igins ei^^ts of APGA in suppdrtPbf tffe counseling , 

y / and gqitfance "l^jgllatKyn cohfained' in P.L' 94-482. 

Bowman, H. G. 'Sch*rtz. H. P., Stone, L/A., & Wurtz, H. G. Counselor 



Bowman, H. G. , 'Sch^^rtz^ H. P., Stone, L/A., & Wurtz, H. G. 

evaluation by objpcCTyeS- Emporia: « Educational Measurement Center^^^ 
> { 'Emporia Kansas Stat4? College, 1975. • ; . 

' This is'^n instrument to be,used4n irripro^g counselor effectiveness 
through evaluationr'of the attairirtient of previously i'de«tifi^ o)3je«- - 
' / 'tives. -"Organized arounoj^ive .-subdivisions (Counselor Services to 

• Students. tqS]Uff, and to Parents,, Comtouhity Relations, and Personal 
and Professi9f?a1^^bjectives>, thejinstru^nent packSg^ incltides a manual/ 
• * , Kith an extensive listing of possvtle performance ob^ec^i ves .afid ^ 
A • * sej:-Df evaliiation fdripSjano- is available at nominal cost. ' 
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Councvl of Chief State School Officers. - State and local responsibilities 
for educatiorr; • yeshington, B.C.: Author, 1968. • 

Ijiis n6-page publication is a position statement of the CCSSO. It 
is the fi«st of twdj^^Aigges^. intended t,o suggest goals and to. stimyr 




lat^ Imigcovements in STeJpent a ry and sect)nda ry education with specif 
* ^'^■^pf^astf^n the role of the state education agency^ Special 
' tion. fs 'directed to Chapterylll, pages 70-87,^ dealing With $ 
planning for pupil pepfofmel ser*v(ices.. ' ^' ^ 

Council of Chief Sfeat^Schpol Officers. State and Federal relyat.ioii^hips 
in educatioji.^ "washir\9tpn> D'.C:: Author, 1971 : - . ^^^J^ 

This .is tne cornpanion volume to an earlier CCSSO publication. It is 
a useful tool' for examiriing the need for coopeijative efforts between 
si^tate and Federal education agencies, the establishment^ of national 
lis and priorities (which affect resultant Federa'l legislation 
iressed to education) ^'^^ and the administration of state af}d Federal 
rcation ,^encies. " . . ^ 




F. Th»^Efpp1 ication of the Planning, Programming, Budgeting 
System (PPBS) .concept to coi^nseling and guidance services . ^ 
Indianapolis: Indiana Department of fbblic Instruction, 1974. 

Developed' in respons| to state legislative mandate, |:his H 6-page 
monograph takes counselors tfiroagh the majar PP'BS stej^ illustra- 
ting how^dfh step can be applied to counseling and gutclance* services 
; ProcedtJres are given to ejnable readers to develop programs based. 

upon the ider>tified* need% of the ptrsons to b^^rved. The niono- ' • 
gr^F^ is interestingly developed along a workshop format with ixcel- 
lent use of case-^studies, examples, and illustrations. 

. - v ■ . . , 

Fusek, J. 0., Long, R. P., ^^rene, Issues and concerns relating ^ 
to guidance and counsel irly services . A report 'of. the Connettic^it 
School Counselors Association and t^ Professional ' Studies- Board^ 
of,Contrq^of the Connecticut Assooiatiojp of Secondary Sx:hOols, 1975. 

This brief .report addresses three areas--preservation of confide/v 

tia'lityi-a comparative s'tudy of, tasks provided by school .counselors 
t6^school administrator^^ staff; pupils and^arents;. the «:hoo? 
counselor as an assistant to the schpol administ/ator in ^ttie improve- 
ment -of school climate, contnynf cat ions, curriculum and attendance. 
• The report wi^ll facilitate a refinement of existing qpunseling and 
^-guidance programs and stimulate dialogue between Counselors and 
.administrators. , • , - 



Mease, W. P., & Benson, L. L* OutcJt, managemenj: applied to pupil per- 
sonfiel ^.services '. G. Dean Miller [Ed.h St. Paul: Pupil Personnel 
Services Section, .{jlinnesota Department 'of Education, 1973. ^^^^ 

• Presented *in this 112-page monograph is a model 'to "tighten up" the 
structure of pupil personnel services" in local sthools so' that iden- 
• tifi^d needs can be assigned to specific personnel. The mode\ is 
*based upon the^pansion of a local effort supported under an 'ESEA 
r Title III grant. Materials presented are easily adapted to local use 
v' and need. 



Office of Education 'Rul^s and Regulations. The Education Amendments of 
•1974» C^.L..93-380,), Section 406, l|±le IV (Career education). 
Federal Register , May 13, 1976, AlJ^A), 19615-19641. ^ 



Set forth in this document are the filial ruTfes and regulations per- 

ta^ining to this legislation. Specia] attention is directed to ^ 

n Subpart G of the ruVes and regulatiqns--State Plans. ^ Frequent men- • 
tian*is made oT counseling and guidance within tt)e^ubp^Vt: 

O'Hare. R. w! , S^Lasiser, B. Eval-uating pupil personnel programs . Monograph 
No. 2. Fullerton: Cal^ifornia Personnel^and Guidat^ce Association, 1971. 

, Discussed in this^ 100-page monograph «re issues which have e/nerged as 
•. a' result of emphasis on evaluating guvdance programs as well as pre- 
vailing evaluation methpdo'logies. A*systematic evaluation strategy is 
presented togejhen. wi t^ a series of prqcedu'ral steps. 

* . - * * ♦ • 

Pattison, D. J. ' Federal legislative action . Washington, D.C.: The National 
Association of Life Underwriters, 1971 (Fourth Print^g). 

Described in this 28-pa^e rtionograph is the organization of a legisla- 
tive xotmuttee for Federal action. It is,aji ?xcellent^||blication for 
understanding th^ Federal legislative process arnd hovf it is effected, 

Sullivan, H. J., &'*0'Hare,' R. W. (Eds.).' Accountability in pupil personnel 

services: A process gyide for the dgvelopffient of objectives , rtonograph 
' 4 No. 3.* Fullerton: 'California Personnel and Guidance Association, 1971. 

This. monograph was developed to address the question of fneasojring the^ 
effectiveness of pupil personnel 'services in t)ie schools.* Guidelines 
? • are offered for developing behavior^.l objectives and determining how 
well the objectives are met. A S-di^nenstgnal model for developing 
-objectives and a 4-level speci ficatijjn of levels of responsibility 
lYjane-also presented. ' ^ . ^ ' ^ 

■ * 



'' ' v ; 



Wiggens, J. D. Organiging a.schgol counseling program . Washington, D.C.; 
The f^atfNil iVocation^L Guidance Association, 1974. , 



.0 



Described in tibis 62-page; monograph is the Prtori ty;-Career Counseling _ . ^ 
Program in whicl| counselors spend from 65-9p of their time. in dirept ' . 
. contddCt with students^ ifi individual counseling or group activities. 
It is based on the assumption th^t career exploration provides the * • ' 
most logical frdroewGrl(: for self-exploration and dtscoveryl The PCCP 
reduces, paperwork land involves couns^ors with all segments of the. 
School population. • 1 ^ ^ * ^ ' ' 

Williamson, .S. P., & Bra^n, B. Communicati^s survi-val kit . Frankfort, .J^^ 
Kentucky: Division jof Guidance Service^ ,^ Kentucky Deparjtment of / 
Education and the Kentucky Personnel and Guidance Association, >975. 

This kit {Handbook $3.00; Or Handbook anfl 53 color slide^ cassette t , 
recoxidiM presentation $17.00) is designed to.serve as a guide' for 
school cobnselors in planning, developing, and implem'enting a public ' * 
delations jirogram for the guidance djepartment at the\ Vocal, school I 
level. Attractive and Hfully preseTited, the handbook and phe . ^ ' 
accompanying audio-vtsoaf materials are easily adaptable tolpcal 
school district needs* * , I 

Witmei^, J. M. Guidance practices ^inventory . Columbus: Division of* \ ' 
Gfljdance and Testing^ Onto Department of .Eduction, 1975. 

This is an instrument. to measure the value parents and teachers place 
on various guidartee activities and also to help determine the N ' , - 
teacher's -needs for assistance in carrying out the activities. 
Ther;^ are two editions^ School and Parent. The instrument is espe- 
cially helpful for initiating, planning, and improving guidance pVp-.^ 'V^^ 
grams; for pres^ervice and inserviee training of teachers, counselors, — J'"^ 
and principal-s; for determining teacher readiness for guidance; for 
assessing parent p*^rcepti3ns of guidance practices; and for research 
and evaluation^. ^ ' - . ^ ^ ^ 
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